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Abstract—The two main topics covered in this paper are the pedagogical principles of multiliteracy as the 

cornerstone of successful assessment and the ideal forms of literariness in higher education teaching and learning. 

Evaluating multiliteracy is essential for showing that students have understood the material and proving that 

they can interact with many genres at the same degree of complexity. These evaluations are also essential for 

informing decisions about education and curriculum development. Assessments' design must incorporate 

practical educational concepts to convert theoretical frameworks into proper instruments that guarantee 

relevance, fairness, and accuracy. Assessments can create a learning environment that supports the development 

of critical professional skills by upholding solid pedagogical ideas. This study follows Borg and Gall's research 

and development (R&D) approach, concentrating on the first two phases, Phase 1 (information collection and 

research) and Phase 2 (planning). It uses needs analysis and research data to direct the evaluation procedure. 

The results highlight the need to include practical pedagogical components, such as explicit knowledge 

transformation, real-world practice contexts, and reflective learning, in assessing multiliteracy in literary 

education. With a heavy emphasis on literary literacy, these guidelines guarantee that evaluations in literary 

education test critical thinking, creativity, and the capacity to comprehend and produce various types of literacy 

in addition to content knowledge. 

Index Terms—pedagogical principles, higher education, literacy, multiliteracy assessment, literature learning 

I. INTRODUCTION

Today, literacy encompasses more than just the ability to read and write. Beyond traditional literacy, the capacity to 

understand, interpret, and communicate ideas in various formats or media has become a crucial component of education. 

In this sense, the multiliteracy approach is essential for assisting students in developing their analytical skills and ability 

to navigate a complicated world. 

Multiliteracy is essential for students to comprehend literary texts and their relationships to diverse cultural, social, and 

technical contexts in the framework of literature studies in higher education. Activities related to evaluation cannot be 

divorced from the learning process. A well-designed examination can spark students' enthusiasm for learning, allowing 

them to reach their maximum potential and produce the best results. According to Badjeber et al. (2018) and Neina and 

Wagiran (2023), evaluation is crucial to learning. It is necessary to determine the success and accomplishment of learning 

objectives. A proper evaluation procedure may also develop students' critical and creative thinking, preparing them to 

take on global challenges and develop into competent, exceptional people. 
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The foundation of today's educational procedures must be assessed if better human resources are to be developed. 

According to Lo and Leung (2022), evaluation is essential to good teaching and learning because it offers feedback that 

guides learning objectives and proves student accomplishment. In Indonesia, the education paradigm has changed, 

affecting how assessments are conducted. Assessments used to be mainly concerned with learning outcomes. According 

to Tan (2018), educational assessments put students at the center of the learning process in Generation 4.0. According to 

Iman et al. (2021), the previous evaluation paradigm frequently ignored the entire learning process in favor of merely 

satisfying basic norms. As a result, teachers may become the primary authority in teaching and learning, diminishing 

students' roles in the process (Abidin, 2015; Elihami, 2019; Nuryani et al., 2019). This problem emphasizes how 

education's assessment system needs to be reoriented to serve the needs of academics, society, and the workforce better. 

Accordingly, multiliteracy evaluation is crucial for gauging students' proficiency with academic material and their 

capacity to use it wisely in various contexts and media (Buckley-Walker et al., 2017; Savva, 2019). These tests also 

evaluate critical thinking, analysis, problem-solving, and effective communication (Botelho et al., 2014; Dawson, 2020). 

This is highly pertinent in literary studies, which seek to advance holistic development. 

Since they offer a framework that guarantees assessments are impartial, accurate, and pertinent, sound pedagogical 

principles are essential to creating a successful assessment. The goal of assessments created with proper educational 

concepts is to cultivate abilities that students may use in their personal and professional lives (Ellaway, 2019; Kim Anh, 

2024; Pellegrino, 2018; Wilson & Tan, 2023). These guidelines ensure that examinations can adapt to different learning 

preferences and skill levels, giving every student an equal chance to reach their full potential. Students need this kind of 

training to overcome obstacles in their personal and professional lives. 

Furthermore, evaluations that allow students to apply their information in a variety of circumstances as well as assess 

what they have learned are made possible by pedagogical principles (Khamidullaevna, 2022; T M & Gupta, 2022). 

Effective teaching guarantees that multiliteracy tests accommodate many modes of cognition and learning, giving each 

student an equal chance to exhibit various skills (Andreev & Usova, 2019; LaVelle et al., 2020). These guidelines also 

help teachers create tests that encourage in-depth, relevant learning and get pupils ready for problems they may face in 

the real world. Thus, developing a comprehensive, student-centered learning environment requires incorporating 

pedagogical ideas into multiliteracy assessments. 

This article discusses pedagogical ideas that serve as the foundation for multiliteracy assessment in higher-level literary 

learning. As a result, the problem in this paper is conceptualized as follows. 

1. How do pedagogical principles appear when evaluating multiliteracy in literary learning in higher education? 

2. In the context of literary learning in higher education, what are the obstacles to incorporating pedagogical concepts 

into multiliteracy assessment, and what are the most effective ways to get beyond them? 

II.  LITERATURE REVIEW 

A.  Pedagogical Foundations for Multiliteracy Evaluation 

Pedagogical principles are fundamental criteria that guarantee the efficacy, significance, and customization of the 

assessment process to suit the needs of students (Garayev, 2023; Romiaty et al., 2024). These tenets aim to promote 

students' intellectual, social, and emotional development by supporting their development. 

Research has shown that essential factors must be considered when creating instructional concepts. To make 

evaluations more relevant and exciting, these principles must prioritize each student's unique requirements, interests, and 

learning preferences (Froldova et al., 2017; Peréz Cavana, 2012; Simonova & Poulova, 2014). According to Crean and 

Prunty (2011) and Dolin et al. (2018), they should also support students in building knowledge through reflection, 

experiential learning, and interactions with peers and the surrounding environment. Thirdly, tests ought to be tied to real-

world situations so that students can see how the knowledge they have gained can be put to use (Minavvarovna et al., 

2022; T M & Gupta, 2022). Fourthly, critical thinking should be encouraged, enabling students to assess, evaluate, and 

synthesize knowledge while encouraging originality and creativity (Khamidullaevna, 2022; Nasya Putri Nabila et al., 

2024). Finally, students should be encouraged to reflect on their learning to improve their understanding and outcomes 

(Davies, 1997; Nazim qızı Talışınski, 2022). 

The pedagogical principles discussed in the article here apply to the rules that are followed when creating and 

implementing assessments. These tests measure students' proficiency with the subject matter (product) and the many 

modes and forms of interpretation, analysis, and expression of meaning (process). These ideas are rooted in educational 

approaches that foster critical thinking, teamwork, creativity, and adaptability—skills crucial in the modern, digitally 

connected world. These pedagogical concepts provide ecological, fair, and authentic student assessments in multiliteracy 

assessment, which align with contemporary educational requirements. 

B.  Assessment of Multiliteracy in Literature Learning in Higher Education 

According to Nitko (1989), assessment is obtaining data to make decisions concerning students, programs, curricula, 

and institutions. The three primary parts of this definition are the formal endeavor, the student status, and the educational 

variables of interest. An intentional and methodical attempt is referred to as a formal endeavor. Student status refers to 

their abilities, knowledge, and attitudes, whereas educational variables of interest deal with other facets of education. 
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According to Abidin (2015), multiliteracy entails using various techniques to convey and comprehend concepts and 

information using traditional and novel media, including texts, symbols, and multimedia. To elaborate, Bahtiar and 

Nasrullah (2019) define multiliteracy as the capacity in various media. The ability to interact with many languages, media, 

and communication formats—such as text, images, sounds, and videos—is included in it (Karkar Esperat, 2024; Seglem 

& Garcia, 2022). 

Holdren (2012) suggests that criteria emphasize processes and products in the assessment context, incorporate new 

activities with explicit instructions for interpreting criteria, and encourage communication between assessors and students. 

In order to support the multiliteracy agenda and change educational practices, multiliteracy assessments seek to test 

students' competencies and comprehension more extensively and accurately. According to Anderson (2013), Nash (2018), 

and Zammit (2018), formative practices and flexible criteria are encouraged in multiliteracy assessments, which in turn 

promote cross-modal meaning-making. In their work, Anderson and Kachorsky (2019) reframe multiliteracy assessment 

as a multimodal composition paradigm, emphasizing essential distinctions and providing recommendations for updating 

higher education's instructional strategies. This article presents a multiliteracy assessment strategy that offers suggestions 

for improving assessment procedures in literary education, encouraging a multiliteracy approach to learning, and 

accurately assessing students' comprehension and competencies. 

III.  METHOD 

A.  Research Design 

Utilizing research and development (R&D) protocols as described by Gall et al. (1983), modified to meet the objectives 

and circumstances of the present investigation, this study takes a qualitative approach. The study focuses on the first two 

stages of research and development, or (a) planning and information collection and (b) research. These actions result in 

the following outcomes: 1) doing a requirements analysis as part of an initial study to find pedagogical components for 

applying multiliteracy assessments based on literary learning in higher education. 2) defining pedagogical guidelines for 

multiliteracy evaluation and pointing out the difficulties in applying these guidelines to the assessment of literary learning 

in higher education. 

B.  Information & Data Sources 

Data from the assessment instruments used in literature courses at five Indonesian universities were used to 1) identify 

pedagogical components in applying multiliteracy assessments, which were then used to design the pedagogical principles 

for multiliteracy assessment in higher education. 2) The findings of an analysis, based on interviews with five professors 

who teach prose at Indonesian universities, on the difficulties encountered in incorporating pedagogical concepts into 

multiliteracy assessments in the literature study. Purposive sampling techniques were employed to choose the participants. 

IV.  RESULT 

A.  Educational Foundations for Multiliteracy Evaluation of Literature Instruction in Postsecondary Education 

1. An explanation of the needs analysis's findings 

According to Bloom's taxonomy and its later updates, multiliteracy skills are organized around eight core abilities, 

which the conceptual model supports. These skills include locating, comprehending, applying, assessing, evaluating, 

synthesizing, producing, and communicating (Anderson & Kachorsky, 2019; Bloom, 1956; Churches, 2009; Turcsanyi-

Szabo, 2012). 

Furthermore, as Kalantziz et al. (2003) point out, multiliteracy pedagogy aims to introduce students to various texts 

without alienating them. As a result, pedagogical principles supporting more precise evaluation models are necessary, 

especially in literary education. In this setting, process-based literary learning is evaluated using four primary components 

of multiliteracy pedagogy: critical frames, explicit learning, practical circumstances, and critical transformations (Cope 

& Kalantzis, 2005). Although these elements offer a comprehensive framework, they must be divided into more focused 

instructional concepts to simplify the evaluation process. 

A requirements analysis to determine pedagogical components in implementing multiliteracy assessments in literary 

education at higher education institutions was part of the preliminary study that was carried out to create these principles. 

The investigation concentrated on the evaluation instruments utilized in literature classes at five Indonesian institutions. 

Purposive sampling was used to choose these colleges based on the learning objectives of the literature programs. 

To ascertain if the pertinent principles had been applied, pedagogical indicators were used to study each assessment 

instrument from the five universities. After that, essential indicators were mapped out to direct the creation of the 

necessary educational concepts. Below is a summary of the findings from this preliminary investigation into using 

pedagogical principles. 

Sixty percent of the evaluation tools did not include practical scenarios in literary assessment, according to the 

examination of the tools. This represents a 40% implementation of the first indicator. Pre-learning evaluation, the first 

component, aids in establishing a learner's fundamental comprehension of the subject matter. It is essential because it 

establishes the foundation for the learner's self-identification and offers insights into their sociocultural background. 

3998 THEORY AND PRACTICE IN LANGUAGE STUDIES

© 2024 ACADEMY PUBLICATION



Fostering insight and profound comprehension through the learning process is the subject of the second indicator. 

According to the analysis, a reflection-based learning model demonstrated that every gadget (100%) complies with this 

component. This indication is connected to tests given to students to gauge their understanding of the subject matter. The 

third indicator is a vital frame that students can utilize to work creatively while honing fundamental skills. Based on the 

investigation, four devices (80%) lack a vital frame element, whereas one device (20%) already possesses one. This third 

element has to do with evaluating literary appreciation through fundamental research. This dimension is desperately 

needed as a catalyst to create a shift in viewpoint that will ultimately lead to a change in attitude to be more positive. 

Just 20% of the tools include the third criterion, which focuses on creating important frameworks that enable students 

to work creatively and build necessary skills; the remaining 80% do not. The critical frame ignites shifts in viewpoint and 

attitudes toward more favorable outcomes, vital for literary enjoyment and fundamental inquiry. Performative activities 

demonstrate learning for the fourth indicator, transformative practice. The analysis shows that whereas 80% of the tools 

have not satisfied this indicator, 20% of them have. This part evaluates literary expression and creativity via oral or written 

performance. 

To summarise, examining these four indicators reveals that most evaluation instruments still fail to meet the 

requirements of multiliteracy pedagogy. This is a starting point for formulating policies for creating and executing tests 

that gauge students' understanding of the material and their capacity to comprehend, interpret, and convey meaning in 

various media and formats. These rules, also known as pedagogical principles, emphasize good attitudes, creativity, 

critical thinking, independence, invention, and knowledge acquisition. 

2. Pedagogical Principles of Literature Learning in Higher Education: Multiliteracy Assessment 

The outcomes of the needs analysis of the completed learning tools and the pedagogical components of multiliteracy, 

which serve as the foundation for assessments in literary education, form the two fundamental principles underlying this 

study’s pedagogical framework for multiliteracy assessment in higher education literature learning. The alignment of data 

from these two sources is then outlined in detail by the pedagogical principles guiding multiliteracy assessments. These 

principles are subsequently translated into technical specifications, serving as guidelines for a multiliteracy-based 

assessment system in higher education literary learning. Key concepts among these guiding principles include critical 

transformation, essential frameworks, explicit learning, and practical situations. 

a. Critical Situation Principle 

The success indicators for applying practical situational principles in prose learning aim to develop an understanding 

of the socio-cultural context and provide a structured learning sequence vital for the formation of self-identity (Al-Hafizh, 

2010; Sholehhudin et al., 2019; Wang, 2021). Pre-learning assessments are linked to this principle to gauge students’ 

foundational knowledge of the material (Kaufman, 1978; Landry, 2016). Table 1 outlines this essential element. 
 

TABLE 1 

CRITICAL SITUATION PRINCIPLES IN MULTILITERACY ASSESSMENT 
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b. Clear Learning Principles 

The objective of the multiliteracy evaluation process's success indicators for putting explicit learning principles into 

practice is to develop profound knowledge and understanding (Gijbels et al., 2005; Sahni, 2018; Thaba-Nkadimene & 

Molotja, 2021). This part of the learning process is connected to formative evaluation, which offers input on how well 

students have understood the material (Botezatu, 2023; I Dewa Ayu Made Meilani Pramesti, 2024). Table 2 lists the 

components of transparent learning. 
 

TABLE 2 

UNAMBIGUOUS LEARNING CONCEPTS FOR MULTILITERACY EVALUATION 

 
 

c. Critical Frame Principle 

Students are encouraged to actively participate in their learning by building skills using success indicators for 

implementing the critical framing principle in the multiliteracy assessment process (Hendriani et al., 2021; Misaa et al., 
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2022; Thaba-Nkadimene & Molotja, 2021). This component emphasizes the importance of critical evaluation in literary 

appreciation through inquiry (Draditaswari, 2024; Pieper, 2020). Table 3 provides a detailed summary of this essential 

aspect. 
 

TABLE 3 

CRITICAL FRAMING PRINCIPLES FOR MULTILITERACY ASSESSMENT 

 

 
 

d. Critical Transformation Principles 

Performative tasks are used in multiliteracy evaluation to demonstrate how transformative practice concepts have been 

applied (Cooper et al., 2013; Patterson et al., 2015). Literary originality and expression, both written and spoken, are 

evaluated in this component (Layoc, 2024; Rosado et al., 2022). 
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TABLE 4 

CRITICAL TRANSFORMATION PRINCIPLES FOR MULTILITERACY ASSESSMENT 

 
 

B.  Difficulties and Approaches in Using Multiliteracy Assessment in Literature Instruction in Higher Education 

Various multiliteracy assessments are still challenging to include in instructional materials, particularly for advanced 

learners. These challenges stem from how we now teach and interpret texts and the complex and ever-changing nature of 

literacy in today's digitally connected, globalized society. Mensonides et al. (2024) define literacy in the digital age as 

having the ability to read and write well on various platforms, such as social media, digital, and visual media. Assessing 

these multiliteracies becomes more complicated when one considers the varying degrees of access to and usage of 

technology across students (Brown et al., 2010; Walsh, 2017). 

Addressing the varied student backgrounds and skills required to acquire various forms of literacy outside of the digital 

realm, such as visual and cultural literacy—essential elements of multiliteracies, as examined by multiple researchers (de 

Andrade Pereira, 2001; Karkar Esperat, 2024)—is a major overarching challenge. It can be challenging for students to 

incorporate these literacies into interpreting and articulating literary texts (Erniwati et al., 2023; Saxena, 2018; Yavuz, 

2014). On the other hand, teachers are responsible for creating robust and all-encompassing evaluation models that test 

students' critical thinking, creativity, and invention in addition to their content knowledge (Chan-Anteza, 2020; Sofyan et 

al., 2024). 

In order to tackle these problems, we suggest implementing a more student-centered methodology that permits the 

investigation of many modes of expression in theory and practice (Chaudhary, 2024; Nikoladze, 2023; Tang, 2023). 

Teachers can use practice theory to facilitate reflective and interactive learning. They can also support metacognition by 

providing feedback that helps students develop their ideas within multiliteracy objectives. In order to enhance learning 

and assessment, the curriculum should also incorporate digital technology and online platforms. This will allow students 

to collaborate across disciplines and access more resources and professional development opportunities. These techniques 

can help multiliteracy assessments be used in higher education in a diverse learning environment in a way that is more 

inclusive, flexible, and adaptable (Carraro, 2023; Johnstone et al., 2022; Tai, 2023). 

Putting many practical concepts into practice can improve learning quality and assessments, while the challenges of 

developing multiliteracy tests can be reduced. These tactics, which include using digital technology, offering a variety of 

extra resources, and emphasizing student-centered learning, enable students to acquire various forms of literacy pertinent 

to the demands of the modern world. Therefore, learning becomes more flexible and inclusive, and variances in students' 

backgrounds and skill levels can be considered. Because of this, students learn the subject matter and develop critical, 

imaginative, and creative thinking abilities that are useful in their personal and professional lives. The learning and 

assessment process in the university setting will become more comprehensive, pertinent, and meaningful if these tactics 

are applied consistently. 

V.  DISCUSSION 

A.  The Need to Use Constructivist Pedagogy to Integrate Multiliteracy Assessment Immediately 

The main goal of constructivist pedagogy is to have students actively involved in creating knowledge through their 

interactions with classmates, texts, and media. Because it is student-centered and enables them to deepen their 
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understanding through practical experiences, discussion, and reflection, this approach is essential for developing 

knowledge (Laskar & Bhattacharjee, 2022). By engaging with various texts, media, and classmates, learners can link new 

concepts to their previous experiences and knowledge, which leads to a more profound and meaningful grasp of the 

subject. Additionally, this pedagogy promotes autonomy, encouraging students to take control of their learning journey, 

investigate different resources, and engage in questioning and self-evaluation (Arasit, 2023; Mishra, 2023; Ranjana, 2022). 

This process equips them to handle future changes and challenges. 

When applied to the multiliteracy assessment model in literary education, these constructivist principles underscore 

engaging with various text formats and media, such as digital, visual, and cultural materials. Interacting with these diverse 

literacies enhances students' understanding of literary works, allowing them to view and interpret them through multiple 

perspectives. As a result, assessments should evaluate students' understanding of content and their ability to engage with 

and integrate different forms of literacy, capturing the complexity of modern communication. 

B.  Reflective Assessment and Student-Centered Learning  

Realistic multiliteracy practice requires a student-centered approach that puts the student's needs, experiences, and 

growth first in the learning process (Chaudhary, 2024; Radzitskaya & Tasbulatovа, 2024). This method promotes 

continual, reflexive, formative assessments so students can evaluate themselves as they grow, much like when teachers 

give them feedback on their work. 

Assessment, much like teaching, requires creativity and imagination. Literary learning should consider both the 

outcomes and the processes, considering whether students develop the ability to think critically or creatively, and should 

adapt to various literacy contexts. This approach encourages students to explore their potential for understanding fully 

and expressing ideas in any literary work. The argument is that engaging students dialogically in interpreting texts and 

media should be promoted in multiliteracy assessments to foster critical and creative thinking. 

Through exploring various perspectives on the same subject, literary perspectivism helps students develop their 

approach to literature and fortify their analytical abilities. It also encourages the use of cutting-edge concepts in literacy 

and literature. Writing, public speaking, multimedia presentations, and participation in class discussions are just a few of 

the ways that students can express themselves through a student-centered multiliteracy evaluation (Fernández-Costales, 

2023; Jacobs, 2013; Karkar Esperat, 2024; Thibaut & Curwood, 2018). As a result, exams become more inclusive and 

exciting by allowing students to demonstrate their knowledge and abilities in ways that suit their preferences and strong 

points. 

VI.  CONCLUSION 

Infusing new matriculation techniques, infusing practicality into English dialogue learning, arranging fragmented 

activities with complicated language, and supporting holistic transformation are all part of the pedagogical concepts for 

assessing multiliteracy in literature study. When taken as a whole, these guidelines guarantee that the assessment 

procedure assesses students' comprehension of the subject matter while promoting critical thinking, creativity, and the 

capacity to interact with diverse literacies in literary contexts. 

While there are benefits to using the multiliteracy assessment technique, there are also drawbacks. These include staff 

resistance to change, a lack of resources, and the requirement to modify procedures for various learning styles. Innovative 

approaches are needed to address these issues, such as moving toward student-centered learning, applying contemporary 

educational technologies, and incorporating different literacies into the framework for learning and assessment to better 

handle the intricacies of multiliteracy evaluation. 
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