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Abstract—This study investigates the utilization of ChatGPT as a tool for enhancing English language
proficiency, specifically targeting fluency, vocabulary acquisition, writing, reading comprehension, and
listening skills. A survey was conducted to evaluate students' engagement with ChatGPT in their language
learning practices. The results indicate that regular interaction with ChatGPT on diverse topics significantly
improves language fluency and comprehension. Furthermore, the tool facilitates vocabulary expansion by
introducing new words, along with their definitions, pronunciations, and contextual usage. In the realm of
writing, ChatGPT supports the development of creative writing skills, such as story and poetry composition,
while providing essential grammar feedback. The importance of grammar is emphasized, with students
encouraged to practice using meaningful examples and correct errors. Additionally, the study underscores the
role of ChatGPT in enhancing reading comprehension through summarization exercises and listening skills
using conversation transcripts and pronunciation practice. The research also highlights ChatGPT's
effectiveness in exam preparation by offering practice opportunities and feedback. Finally, the study
emphasizes the tool’s role in deepening understanding of idiomatic expressions and cultural nuances, and its
use in language games and interactive tests to reinforce language skills, positioning ChatGPT as a valuable
resource for English learners.

Index Terms—ChatGPT, English language skills, language fluency, language comprehension

|. INTRODUCTION

Since gaining independence in 1946, Jordan has consistently prioritized the advancement and widespread adoption of
English as a foreign language across the nation. For over four decades, English language education has been integral to
Jordan's educational landscape. Some argue its roots are traced back to the 1920s during political movements in the
Emirate of Transjordan. Like many countries in the Arab region, English is esteemed as a prestigious foreign language.
The earliest comprehensive assessment of English language education in Jordan dates to the 1970s, conducted by
Harrison et al. (1975). Their study critically evaluated English language instruction's compatibility, specificity, scope,
and effectiveness. They found that the areas under scrutiny lacked clear operational definitions and did not align
effectively with the practical demands of English language education at the Secondary Education level. Substantial
investments during that era focused on education, particularly in the expansion of English language instruction
(Harrison et al., 1975). This historical perspective underscores the ongoing importance of refining and aligning English
language education strategies to meet contemporary educational needs in Jordan.

Educational reform initiatives in Jordan received crucial support from the United States Agency for International
Development (USAID) in 2014, to address the increasing need for enhanced teaching and learning practices in public
schools nationwide. Over the years, while Arabic and English have traditionally held significant positions in higher
education in Jordan, the emphasis on English language proficiency in K-12 schools has been neglected and faced
challenges financially, pedagogically, and politically. Recent high school examination results in Jordan indicate that
only 18% of students in the Arts stream successfully passed the English language subject, compared to 15% in 2014.
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Furthermore, a national assessment conducted by the Ministry of Education among first, second, and third-grade
students revealed that 22% of all students struggled with basic reading skills in both Arabic and English (Jordanian
Teachers Syndicate, 2015). These findings underscore the pressing need for renewed focus and investment in improving
English language education at the foundational levels to ensure comprehensive linguistic development among Jordanian
students (Alhabahba et al., 2016).

Mastering English is a profound and crucial endeavor for many, spanning both academic and professional domains.
As one of the world's most spoken languages, proficiency in English can substantially elevate communication abilities
and open doors to educational and career prospects. The advent of artificial intelligence has revolutionized education,
particularly in teaching English as a foreign language, ushering in new possibilities for enhanced learning experiences
and outcomes.

Artificial intelligence (Al) has emerged as a transformative tool, reshaping lives globally. It has profoundly
influenced various sectors, from healthcare and finance to transportation and entertainment, fundamentally, altering
how we operate, learn, and interact with technology. Al's capabilities in analyzing extensive data, automating intricate
processes, and simulating human cognition offer immense potential to address complex societal issues and pave the way
for unprecedented advancements and opportunities. As Al continues to evolve, its integration promises to further
innovate and enhance the educational landscape, preparing students for the challenges and opportunities of the future.

In recent years, Al technologies like ChatGPT have gained significant attention for their compelling potential to
revolutionize education through personalized learning experiences (Ayoubi, 2024). Al technologies such as ChatGPT
are poised to revolutionize education by offering personalized learning experiences that cater to the unique needs of
each student. One of the most compelling aspects of Al in education is its ability to adapt and customize learning paths
in real time. ChatGPT, for instance, can dynamically adjust its responses based on individual student inputs, learning
styles, and progress. This adaptive capability ensures that students receive personalized explanations, practice materials,
and feedback tailored to their comprehension levels and preferences.

Moreover, Al enhances the educational experience by curating customized content that aligns with students'
proficiency levels and interests. ChatGPT can recommend supplementary reading materials, videos, or interactive
exercises that cater to each learner's pace of learning, thereby maximizing engagement and retention. This personalized
approach not only enriches the learning process but also motivates students by presenting them with relevant and
stimulating educational resources (Fryer et al., 2019).

In addition to content customization, Al technologies like ChatGPT provide invaluable support through continuous
interaction and feedback. Students benefit from timely assistance that clarifies concepts, addresses misconceptions, and
reinforces learning in a personalized manner. This personalized support system fosters a deeper understanding of
subjects and empowers students to progress at their own pace while maintaining educational rigor.

Furthermore, Al facilitates effective progress tracking and analysis by monitoring individual student performance
metrics over time. By identifying strengths and areas needing improvement, ChatGPT enables educators to tailor their
instructional strategies and interventions accordingly. This data-driven approach not only optimizes learning outcomes
but also empowers educators to provide targeted support where it is most needed, ensuring comprehensive student
development (Fryer et al., 2019).

Artificial intelligence (Al) technology is rapidly gaining traction in education, as noted by EDUCAUSE (2023) and
UNESCO (2023). Among these advancements, chatbots have emerged as a prominent Al tool, engaging learners in
natural language conversations akin to human interaction (Barrot, 2023; Huang et al., 2022). Recent Al developments
have significantly enhanced chatbots' capabilities as effective learning companions (Fryer et al., 2019), popularizing
their use in language-learning contexts (Lee et al., 2020). Scholars have conducted extensive research exploring
chatbots' potential to stimulate interest in language acquisition (Fryer et al., 2019) and foster language skills
development (Guo et al., 2022; Zhang et al., 2023). However, despite these advancements, research on integrating
chatbots into language classrooms lags the rapid evolution of chatbot technology, making them a relatively
underutilized resource in language education, particularly in writing instruction (Guo et al., 2022) and other pedagogical
contexts (Lee et al., 2020).

Al holds immense promise in revolutionizing education by achieving priorities more effectively, at scale, and with
reduced costs. Addressing the diverse and disrupted learning experiences of students’ post-pandemic is paramount in
understanding the development of higher education. Al can significantly enhance the adaptability of educational
resources to cater to individual strengths and needs, thereby improving overall educational efficacy. Automated
assistants and similar tools empowered by Al offer invaluable support to educators, allowing them to extend
personalized assistance even when time constraints are tight. Moreover, Al enables the development of tailored
educational resources that resonate with students' unique knowledge, community backgrounds, and cultural assets,
thereby meeting local educational needs more precisely.

Despite its transformative potential, the integration of Al in education raises urgent concerns about systemic risks and
future implications (Gao et al., 2022; Haque et al., 2022). Heightened surveillance of students and apprehensions about
job displacement among educators underscore the need for careful consideration and robust safeguards. Biases
embedded in Al algorithms, such as those affecting voice recognition or exam monitoring systems, pose risks of unfair
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treatment and disciplinary inconsistencies (Zou & Huang, 2023). Transparency and trust in Al applications are crucial,
particularly when their infrastructural nature can obscure their workings from public scrutiny.

Furthermore, while Al introduces new possibilities with an aura of innovation, educational stakeholders rightfully
demand tangible evidence of its effectiveness. Al-driven insights, though seemingly original, must be grounded in
accurate and reliable data to avoid misleading outcomes or exacerbating existing inequalities. The deployment of Al,
especially in decision-making processes, necessitates vigilance against unintended consequences. For instance, if Al
algorithms optimize learning pace based on flawed assumptions or incomplete data, they risk widening educational
disparities instead of bridging them.

Al promises to transform education positively, and understanding user experiences with ChatGPT in learning English
skills is crucial in navigating these complexities responsibly. By ensuring robust oversight, addressing ethical
considerations, and conducting continuous evaluation, Al can realize its potential as a catalyst for equitable and
effective educational practices. Despite the wealth of research on Al technology, there remains a notable gap in studies
examining its impact on English as a Foreign Language (EFL) education in Jordan's higher education sector.
Furthermore, existing research predominantly focuses on the student perspective, often neglecting the valuable insights
that teachers can provide (Kemelbekova et al., 2024). However, studies consistently highlight the pivotal role of
teachers in the educational process (Barakina et al., 2021). Teachers' attitudes and beliefs significantly shape the
integration and effectiveness of technology in classrooms (Johnson et al., 2016).

Therefore, it is imperative to explore how Al technology impacts teaching and learning processes from the
perspective of educators, who are central to curriculum implementation at the university level. This research aims to
contribute to this discourse by examining how learners interact with ChatGPT in their language learning journey,
thereby informing best practices for integrating Al technologies in educational settings.

Il. LITERATURE REVIEW

The effectiveness of Artificial Intelligence (Al) in language learning has become a subject of growing interest and
research in recent years. With the advancement of technology, Al applications are increasingly integrated into language
learning platforms, providing learners with personalized and interactive experiences. Despite the rapid integration of
Artificial Intelligence (Al) into language learning platforms, there remains a need to critically assess the effectiveness of
these technologies in facilitating language acquisition. The evolving landscape of language education, influenced by Al-
driven tools, prompts exploring critical questions regarding the impact, efficacy, and potential limitations of Al in
language learning. The literature on the effectiveness of Al in language learning reflects a dynamic and evolving field,
with an increasing focus on exploring the impact of Al technologies on various aspects of language acquisition. The
literature review of the present study provides an overview of key findings, trends, and debates within this domain,
especially ChatGPT and language learning and user experiences with language learning technologies. Artificial
Intelligence Al plays an essential role in the domain of language education, serving as a valuable instrument for both
educators and learners.

For instance, Mai et al. (2024) conducted a systematic review to investigate the strengths and drawbacks of using
ChatGPT and discuss its possible risks in teaching and learning. A collection of 51 articles was selected and reviewed
among 819 from databases such as Scopus, ERIC, and Google Scholar from 2022-2023, following the PRISMA
flowchart guidelines. The study found that ChatGPT is an advanced Al-powered chatbot that is incorporated into the
educational system—such an integration between ChatGPT and education results in mixed reactions among educators.
The data was categorized into three main components based on Biggs’s Presage-Process-Product (3P) model of
teaching and learning. The data review revealed that 32 topics extracted from 51 articles showed 13 strengths, 10
weaknesses, five opportunities, and four threats of using ChatGPT in teaching and learning. The result has learning and
teaching implications where educators can make decisions by focusing on the strengths and leaving the weaknesses of
ChatGPT to enhance teaching and learning processes.

Kimondo et al. (2023) studied the advantages Al (including ChatGPT and Machine Learning) might bring to
education in the upcoming years. The study found that integrating Al and the education sector contributes highly to the
teaching process and the acquisition of information by students. It helps the students be more autonomous and serves
the student’s personalized learning method. Though their study called for the student’s autonomy and self-learning, it is
not recommended to be extensive. That is to say, the students recommend taking the full potential of using Al but not to
the extent that it makes them lazy and uncreative. Therefore, students are recommended to use Al to improve their
learning skills, but they should be aware of not becoming reliant and, therefore, lazy.

Other studies investigate the application of Al in language learning and teaching. Cantos et al. (2023), for example,
present reviews of the applications of Al in teaching and learning languages. A content analysis is carried out by
searching for articles in the Google Scholar database. The study's findings highlight the essential role of Al in language
teaching and learning, especially with its capacity to have numerous applications that are limited to human intelligence.
Al is an effective tool that may be utilized to improve language acquisition for students of all ages and proficiency
levels. The study also concludes that by providing autonomous learning, real-time feedback, flexibility, access to
resources, and cost-effectiveness, Al can help students learn a new language more quickly and successfully.
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Besides, some studies have tackled the students’ interface with different Al tools in learning. Ajlouni et al. (2023)
scrutinize the student’s attitudes concerning using ChatGPT as a learning tool. A quantitative descriptive study was
conducted among a sample of 623 undergraduate students who enrolled at the University of Jordan. The students’
attitudes were measured using the ABC model, which comprises three attitudes’ components, namely, affective,
cognitive, and behavioral. The study found that the majority of the students emphasized the possible power of ChatGPT
to support the learning process compared to a small number of students who felt uncomfortable using such a platform.
The study also confirms limited affective and high behavioral and cognitive components of attitudes toward using
ChatGPT as a tool of learning among undergraduate students.

Other researchers, such as Vall and Araya (2023), went further by trying to present the pros, cons, benefits, and
challenges of using Al language learning tools. The study concludes that, in the same way, there are problems and
limitations to using Al language learning tools, but these tools have many benefits. The need for human interference to
create cultural context is one of the main problems that might face the users of Al language learning tools. However,
these technological tools are considered to be popular because of their practicality, accessibility, and fast use. Such
features make the learning process more personal, which enables the students to be knowledgeable about other cultures.
The study recommends that these drawbacks can be improved if Al language learning tools combine Virtual Reality
(VR) and Augmented Reality (AR) technologies to make learning more socially and culturally conscious.

Past studies have sought to pinpoint how Al can be applied to enhance language teaching and learning experiences.
Viktorivna et al. (2022), for example, examine the English language learners’ attitude to the emergence and
development of Al in language learning by analyzing the responses of 418 students at Ukrainian Universities in 2021.
They found that Al significantly improves the quality of language learning, yet it requires the wisdom of human content
designers and educational experts. Cyber-attacks on personalized accounts and loss of personal information might
happen. In addition, the natural and authentic environment and emotion with speakers are lost, and there is a lack of
learners’ spontaneity and creativity using Al in language learning.

Other studies concerning Al in language learning concentrate on the user experiences with language learning
technologies. Prenga (2020) inspected the interface between learners and technological language learning tools such as
videos, gamification, and community forums. They emphasized the importance of the interdisciplinary between
technological tools and applications and learning processes to motivate the students and increase their satisfaction. The
study was conducted in the light of Krashen’s Affective Filter Hypothesis, which hypothesized that the Al platform
provides the required information that satisfies their educational needs. In addition, Al is user-friendly because it better
understands the student’s need and their freedom of choice regarding the activities and exercises they feel comfortable
doing.

Besides the previous attempts to explore the emergence of technologies in the educational domain, many studies
focus on the usability of Al tools for education and learning foreign languages. The study of Shaikh et al. (2023), for
example, assesses the usefulness and effectiveness of ChatGPT as one of the Al tools in formal and informal English
language learning using a post-questionnaire-based approach. Feedback for the usefulness and effectiveness of
ChatGPT is collected by the students who were asked after performing a series of tasks related to formal English
language learning with ChatGPT. The study’s findings show that although the interface of ChatGPT in conversation
enables interactive dialogues and writing naturally and coherently, it should not replace human instructions to enhance
language learning skills. As the study indicates, ChatGPT allows the students to get involved in a natural interactive
dialogue and writing, but it should be used with human instructions.

I1l. METHODOLOGY

A. Research Questions

This study explores the hypothesis that ChatGPT significantly aids students in learning English as a second language
(ESL), particularly by enhancing their language skills and overall user experience. By addressing the research question,
"How does ChatGPT help students learn English as a second language, particularly in enhancing their language skills
and user experiences?", this investigation posits that ChatGPT's interactive and adaptive capabilities are instrumental in
advancing ESL learning. The tool provides personalized feedback, prompts frequent practice, and simulates real-world
conversational scenarios, all of which are designed to improve key language skills, including reading, writing, speaking,
and comprehension.

Unlike traditional learning methods, ChatGPT offers immediate, contextually relevant, and tailored support, making
learning both accessible and engaging. Its ability to adapt to individual learning styles and needs ensures that students
receive user-specific guidance, leading to a more effective and enjoyable learning experience. This methodology
underscores the anticipated advantages of ChatGPT as a dynamic educational tool that goes beyond conventional
approaches to language acquisition, positioning it as a transformative resource in ESL education.

B. Participants of the Study

The study involved 98 participants from the German Jordanian University (GJU) in Jordan, with gender distribution
nearly balanced: 43 males (43.9%) and 55 females (56.1%). Participants were categorized by year of study as follows:
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42 first-year students (42.9%), 16 second-year students (16.3%), 13 third-year students (13.3%), 12 fourth-year students
(12.2%), and 15 fifth-year students (15.3%). The majority of participants (95 or 96.9%) were aged between 18 and 25
years, while only 3 participants (3.1%) were above 25 years old. Jordanian nationals constituted the majority (90 or
91.8%), with 8 participants (8.2%) being non-Jordanian. In terms of native language, 79 participants (80.6%) spoke
Arabic, 2 participants (2%) spoke English, and 17 participants (17.3%) were bilingual in Arabic and English.
Participants were also categorized by faculty, with 55 (56.1%) from scientific faculties and 43 (43.9%) from literate
faculties.

These participants are united by a significant contextual factor: they are all members of GJU’s student body. This
shared characteristic is crucial for ensuring that the study’s findings can be reasonably generalized to the wider
population of students who experienced a similar transition of using Al. By selecting participants exclusively from
within the university, the study benefits from a level of consistency that facilitates a focused investigation into their
practices within a specific academic environment.

C. Instruments

The research methodology employed in this study relied on snowball sampling survey as its primary sampling
strategy. Snowball sampling involves identifying initial participants through non-random methods and then involving
them in recruiting additional participants. This approach was strategically chosen to leverage the benefits of snowball
sampling, ensuring the engagement of a diverse and interconnected cohort. The study utilized a survey to assess
students’ practices in using ChatGPT. To ensure random and unbiased responses, the survey was distributed to the
entire student body at the university via email and collected responses from all students over a one-week period.

The study administered a comprehensive survey comprising 26 questions to its participants, designed to collect both
quantitative and qualitative data. By adopting a mixed-methods approach, incorporating both types of data collection,
the research aimed to gain a deeper insight into its objectives. Part 1 of the survey focused on establishing student
demographics and exploring variables within GJU’s student body. Part two investigated students’ practices and their
learning experiences with English skills, addressing their reasons and specific uses of ChatGPT.

D. Data Collection Procedures

The quantitative data collected were analyzed to determine the percentage of students who had utilized ChatGPT and
their experiences with it. This analysis aimed to comprehend the role of ChatGPT in enhancing students’ English
learning. Additionally, the data explored whether students employed ChatGPT for academic assignments, problem-
solving, and communication. On the other hand, the qualitative data delved deeper into student responses, focusing on
how ChatGPT contributed to improving their English language skills.

IV. RESULTS AND DISCUSSION

The questionnaire on the use of ChatGPT across various tasks revealed that most of the students (66.3%) use
ChatGPT in doing their academic assignments (see Table 1). As shown in Table 1, students also utilize ChatGPT for
Problem-Solving (62.2%). At the same time, more than 1/3 of the students (36.7%) use ChatGPT for language learning
purposes. In addition, the obtained results show that students (29.6%) resort to use ChatGPT for communication
purposes. However, more than a quarter of the respondents (26.5%) use it for other tasks.

TABLE 1
STUDENTS’ PURPOSES OF USING CHATGPT

Use ChatGPT for Frequency %
Academic Assignments 65 66.3%
Problem-Solving 61 62.2%
Language Learning 36 36.7%
Communication 29 29.6%
Other 26.5 26.5%

The results seen in Table 2 below, display different purposes for students to utilize ChatGPT. According to the
results obtained from the questionnaire, more than three-quarters (78.5%) of the respondents believed that ChatGPT had
provided them with personalized learning experiences, whereas (23.5%) of the students neither agreed nor disagreed
(refer to Table 1). Approximately the same number (75.6%) thought that ChatGPT helped them identify and correct
their mistakes more effectively, while (12.2 %) of the respondents were neutral about this point. Almost two-thirds
(61.2%) recommend using ChatGPT to other English language learners. However, (21.4%) of the students admitted that
they have neutral opinions about it.

Nearly half of the respondents (44.9%) were still determining whether ChatGPT has helped them stay motivated to
learn English; they neither agreed nor disagreed. However, only (28.6%) agreed on this point. Another point that was
hard for the students (41.8 %) to agree or disagree with was whether ChatGPT has made learning English more
engaging and fun. At the same time, almost the same number of respondents (39.8%) believed that ChatGPT has made
learning English more engaging and fun.
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Slightly more than half of the respondents (53%) stated that ChatGPT has helped them learn English vocabulary
more efficiently, while more than a quarter (27.6%) was very neutral about it. Similarly, slightly more than half of the
students (52.1%) use ChatGPT to help them improve their English language skills. At the same time, more than a
quarter of the respondents (27.6%) were indecisive about whether using ChatGPT has contributed to helping them
improve their English skills. Another point to consider is whether ChatGPT has made learning English more accessible
and convenient. Almost half (51.1%) of the students were positive about it. In contrast, slightly more than a third
(32.7%) were unsure whether using it makes the English learning process more accessible and convenient.

Likewise, almost half of the students (51%) were convinced that ChatGPT has helped them develop better English
reading skills. However, almost a third of the respondents (29.6%) were unsure whether using it helped them improve
this skill in particular. However, approximately half of the students (50%) think that ChatGPT has provided them with
more opportunities to practice English and helped them understand grammar rules and sentence structure better.
Nevertheless, (30.6%) and (28.6%) of the respondents were neither agreed nor disagreed, respectively.

The responses to whether ChatGPT helped the students understand English idioms and expressions better were
positive (49%). However, (32.7%) of the respondents were unable to determine whether ChatGPT helped them
understand English idioms and expressions better (refer to Table 2). At the same time, slightly less than half of the
students (48%) believed that ChatGPT has allowed them to learn English at their own pace, while (34.7%) of the
students were indecisive about whether ChatGPT helped them become independent learners.

The use of ChatGPT to help students overcome language barriers when communicating with others received almost
the same level of agreement as its use to help them become more confident in speaking English (39.8% vs. 36.7%).
However, respondents had neutral attitudes and were hesitant to decide on the answer regarding these points (34.7% vs.
37.8%), respectively. Similarly, more than a third of the students (33.7%) believed that ChatGPT has helped them
prepare for their English language exams, whereas (37.8%) were neutral about it.

The obtained data shows that ChatGPT is the least frequently used tool to help students improve their listening skills
in English (27.6%), according to the respondents. In comparison, almost a third (31.6%) did not have a definite opinion.
It is followed by using ChatGPT to aid the student in learning more about English culture and customs, which is also
believed to be the least frequently used (28.5%) according to the students. However, more than a third of the students
have a neutral opinion (35.7%). Regarding using ChatGPT to help the students practice their English pronunciation,
slightly less than a third (29.6%) of the respondents were positive about it. Nevertheless, over a third (35.7%) neither
agreed nor disagreed about using ChatGPT to improve English pronunciation.
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TABLE 2

STUDENTS’ USE OF CHATGPT
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Item

Strongly
Agree

X

Agree

%

Neutral

%

Disagree

%

Strongly
Disagree

%

Using ChatGPT has helped me
improve my English language
skills

13

13.3

38

38.8

27

27.6

12

12.2

8

8.2

ChatGPT has made learning
English more engaging and fun

10

10.2

29

29.6

41

41.8

10

10.2

8.2

ChatGPT has helped me become
more confident in speaking
English

12

12.2

24

245

37

37.8

11

11.2

14

14.3

ChatGPT has helped me better
understand grammar rules and
sentence structure

16

16.3

33

33.7

28

28.6

12

12.2

9.2

ChatGPT has helped me learn
English vocabulary more
efficiently

17

17.3

35

35.7

27

27.6

11

11.2

8.2

ChatGPT has provided me with
personalized learning
experiences

16

16.3

45

459

23

235

8.2

6.1

ChatGPT has helped me practice
my English pronunciation

6.1

23

235

35

35.7

18

18.4

16

16.3

ChatGPT has helped me identify
and correct my mistakes more
effectively

27

27.6

47

48

12

12.2

7.1

51

ChatGPT has made learning
English more accessible and
convenient

13

13.3

37

37.8

32

32.7

10

10.2

6.1

10.

ChatGPT has allowed me to
learn English at my own pace

10

10.2

37

37.8

34

34.7

10

10.2

7.1

11.

ChatGPT has helped me prepare
for English language exams

8.2

25

255

37

37.8

16

16.3

12

12.2

12.

ChatGPT has helped me stay
motivated to learn English

5.1

23

235

44

449

13

133

13

133

13.

ChatGPT has helped me
overcome language barriers
when communicating with others

7.1

32

32.7

34

34.7

16

16.3

9.2

14.

ChatGPT has helped me better
understand English idioms and
expressions.

10

10.2

38

38.8

32

32.7

9.2

9.2

15.

ChatGPT and has helped me
learn more about English culture
and customs

7.1

21

21.4

35

35.7

24

245

11

11.2

16.

ChatGPT has provided me with
more opportunities to practice
English

10

10.2

39

39.8

30

30.6

11

11.2

8.2

17.

ChatGPT has helped me develop
better listening skills in English

9.2

18

18.4

31

31.6

25

25.5

15

15.3

18.

ChatGPT has helped me develop
better reading skills in English

15

15.3

35

35.7

29

29.6

12

12.2

7.1

19.

| would recommend using
ChatGPT to other English
language learners

20

~
oS
~

40

«Q
S
<

21

~
—
o~

10

N
S
—

<
~

In the current findings of the study, it was
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shown that the majority of the students use ChatGPT for academic
assignments (66.3%) and problem-solving (62.2%). This means that students are more likely to rely upon it when
completing their homework. Also, students rely on ChatGPT for authentic and specific answers to help them complete
their tasks proficiently.
Adiguzel et al. (2023) also suggested the integration of ChatGPT within language learning programs in order to
provide flexible content and feedback at the student level of difficulty, which can be either their failure or success rate.
According to Bin-Hady et al. (2023), ChatGPT can be useful in improving the language when error corrections are
provided. Not only can this be used while learning grammar, but this also helps in correcting errors and making real-
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time corrections and explanations for writing and speaking tasks as mentioned in the survey where many respondents
said they are able to fix errors with ChatGPT.

One great way to use ChatGPT is in exercises focused on vocabulary and grammar. By providing examples, it can
help highlight the learning process, as Lee and Wang (2021) found out in their study that Al can give immediate
feedback on how well a person is using vocabulary and grammar, which often leads to better learning results. Also,
students can use ChatGPT to study on their schedule, tackling study materials and tasks whenever it works best for
them.

Moreover, according to the students (39.8 %) in the survey, ChatGPT can enhance student motivation through
introduction of interactive learning tasks during language practice which makes it more fun and engaging — this way it
also fosters the enjoyment of practicing a language. If a student has difficulty with particular words or sentences needed
to speak clearly and confidently, ChatGPT can help by allowing the student to practice them and receive phonetic
feedback that helps in pronunciation; this feature will assist in boosting speaking confidence as well.

Students can significantly enhance their reading and comprehension skills by leveraging ChatGPT, which offers clear
explanations and concise summaries to help them better understand content. Research by Kim and Kwon (2022)
highlights that Al-based tools like ChatGPT boost cognitive understanding by providing interactive, personalized
feedback throughout the learning process. This interactive guidance not only deepens comprehension but also serves as
an invaluable tool for students preparing for English exams. By engaging with ChatGPT, students can take practice
exams and receive tailored evaluations of their responses, pinpointing specific areas needing improvement. This
personalized approach empowers students to master their skills more effectively and confidently.

Brown and Smith (2021) state that Al tools have the potential to provide contextual illustrations and examples that
would assist learners in better understanding the meaning and usage of idioms— far more effectively than conventional
approaches. In this light, ChatGPT can play a role in helping learners understand those tricky idiomatic terms by
clarifying the context as well as any cultural disparities that might be involved.

ChatGPT makes learning more accessible and convenient by putting it into online language platforms, where it
provides learning help and makes language learning resources available to students. This can be illustrated by (51.1 %)
who said that ChatGPT made learning more convenient. Nkambou et al. (2010) conclude that Intelligent Tutoring
Systems (ITS) can enhance the learning experience by providing personalized instruction and feedback. These systems
make learning more accessible by offering flexible, anytime-anywhere access to educational content.

Communication and confidence in speaking a language are extremely crucial. So, ChatGPT can be utilized in
discussion to assist students gain confidence through repetition and positive feedback. Luckin et al. (2016) point out in
their study that Al can provide personalized feedback and repetitive practice to students, leading to improved learning
outcomes and increased confidence.

The survey's neutral replies in the study may imply that students are uncertain about ChatGPT's usefulness. This
neutrality may be owing to distinct individual learning demands or the specific methods in which students engage in
terms of listening and reading skills, English culture, and understanding idioms and expressions.

V. CONCLUSION

A. Findings

The findings of the current study reveal that consistent engagement with ChatGPT on a variety of subjects leads to
notable improvements in language fluency and comprehension. Additionally, the tool aids in expanding vocabulary by
introducing new words, along with their meanings, pronunciations, and practical usage in context. In terms of writing,
ChatGPT fosters creative writing abilities, such as composing stories and poetry. Emphasis is placed on the importance
of grammar, with learners encouraged to correct mistakes and practice through relevant examples. The study also
highlights ChatGPT’s role in enhancing reading comprehension via summarization activities and improving listening
skills through conversation transcripts and pronunciation exercises. Furthermore, it demonstrates the tool’s
effectiveness in exam preparation by providing practice and feedback. The research emphasizes ChatGPT’s
contribution to a deeper understanding of idiomatic expressions and cultural subtleties, while its use in language games
and interactive quizzes helps reinforce language skills, establishing ChatGPT as an asset for English learners.

These findings are in line with broader research on the positive impact of Al-driven tools on learning outcomes
across various educational settings. For instance, Al-driven gamification has been shown to boost student motivation,
engagement, and learning by creating personalized, dynamic environments (Alenezi, 2023), which aligns with
ChatGPT’s use of interactive quizzes and language games to reinforce language skills. Similarly, Al technologies like
Grammarly and Hemingway are recognized for improving students' writing through real-time feedback (Saeed, 2024),
mirroring ChatGPT’s role in supporting creative writing and grammar improvement. In reading, Al systems enhance
comprehension and engagement by tailoring content to individual learners (Ademola, 2024), a function ChatGPT also
serves by adapting its responses to the learner’s input. Additionally, Al has been highly beneficial in second language
acquisition, providing personalized instruction and interactive learning environments to improve language proficiency
(Betal, 2023), which echoes ChatGPT’s ability to offer tailored language learning experiences.

B. Implications
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The implications of these findings are vast, suggesting that Al can play a transformative role in modern education by
offering personalized, adaptive learning experiences. Al-driven tools provide learners with immediate feedback,
fostering a deeper understanding of subject matter and improving critical skills such as writing, reading comprehension,
and problem-solving (Raza, 2023). The adaptive nature of Al allows educators to tailor content to each student's
learning style and pace, leading to enhanced academic outcomes and increased engagement (Alenezi, 2023). However,
these benefits come with challenges, including concerns about data privacy, algorithmic bias, and the need for educators
to be adequately trained in Al technologies (Betal, 2023). Furthermore, the long-term effects of Al-driven learning on
students' cognitive and social development remain an area requiring further exploration (Alenezi, 2023).

C. Recommendations for Future Studies

Future research should focus on the long-term impact of Al-driven educational tools on learning outcomes to better
understand their effectiveness over extended periods. Studies should explore how Al can be further integrated into
different educational contexts, such as language learning, informatics, and personalized reading strategies, to maximize
its potential benefits (Ademola, 2024). There is also a need for research on ethical considerations, such as data privacy
and algorithmic fairness, to ensure that Al integration is equitable and does not perpetuate existing biases (Betal, 2023).
Additionally, the development of standardized training programs for educators on the effective use of Al in classrooms
could help mitigate implementation challenges and enhance the quality of Al-driven education (Sibonghanoy
Groenewald et al., 2024). Finally, longitudinal studies should assess the sustainability of Al-driven learning
environments and their impact on student motivation, engagement, and overall academic success.

VI. LIMITATION OF THE STUDY

This study is limited to different levels of students at the German Jordanian University and was conducted in the
second semester of the academic year 2023/2024. While other or potentially superior instruments for exploring
ChatGPT practices may exist, the researchers find the current survey version satisfactory for accurately capturing GJU
students’ practices and experiences with ChatGPT.

REFERENCES

[1] Ademola, O. (2024). Reading Strategies in the Al Age: Enhancing Comprehension and Engagement with Advanced
Technologies. Proceedings of the 38th iISTEAMS Multidisciplinary Bespoke Conference. University of Ghana, Accra, Ghana.
Retrieved June 29, 2024, from https://doi.org/10.22624/AIMS/ACCRABESPOKE?2024P13

[2] Adiguzel, T., Kaya, M. H., & Cansu, F. K. (2023). Revolutionizing Education with Al: Exploring the Transformative Potential
of ChatGPT. Contemporary Educational Technology, 15(3), ep429.

[3] Alenezi, A. (2023). Teacher Perspectives on Al-Driven Gamification: Impact on Student Motivation, Engagement, and
Learning Outcomes. Information Technologies and Learning Tools, 97(5). Retrieved July 20, 2024, from
https://doi.org/10.33407/itlt.v97i5.5437

[4] Alhabahba, Mohammad Madallh, Ambigapathy Pandian, and Omer H. A. Mahfoodh. (2016). “English Language Education in
Jordan: Some Recent Trends and Challenges.” Cogent Education, 3(1). Retrieved July 20, 2024, from
https://doi.org/10.1080/2331186X.2016.1156809.

[5] Ajlouni, A. O., Wahba, F. A., Almahaireh, A. S. (2023). Students’ Attitudes Towards Using ChatGPT as a Learning Tool: The
Case of the University of Jordan. International Journal of Interactive Mobile Technologies (iJIM), 17(18), pp. 99-117.
Retrieved July 25, 2024, from https://doi.org/10.3991/ijim.v17i18.41753.

[6] Ayoubi, K. (2024). Adopting ChatGPT: Pioneering a New Era in Learning Platforms. International Journal of Data and
Network Science, 8, 1341-1348. Retrieved August 20, 2024, from https://doi.org/10.5267/j.ijdns.2023.11.001

[7] Barakina, E. Y., Popova, A. V., Gorokhova, S. S., & Voskovskaya, A. S. (2021). Digital Technologies and Atrtificial
Intelligence Technologies in Education. European Journal of Contemporary Education, 10(2), 285-296. Retrieved August 20,
2024, from https://doi.org/10.13187/ejced.2021.2.285.

[8] Barrot, J. S. (2023). Using ChatGPT for second language writing: Pitfalls and potentials. Assessing Writing, 57, 100745.
Retrieved July 27, 2024, from https://doi.org/10.1016/j.asw.2023.100745.

[9] Betal, A. K. (2023). Enhancing Second Language Acquisition through Artificial Intelligence (Al): Current Insights and Future
Directions. Journal for Research Scholars and Professionals of English Language Teaching, 7(39). Retrieved August 19, 2024,
from https://doi.org/10.54850/jrspelt.7.39.003

[10] Bin-Hady, W. R. A., Al-Kadi, A., Hazaea, A., & Ali, J. K. M. (2023). Exploring The Dimensions of ChatGPT in English
Language Learning: A Global Perspective. Library Hi Tech.

[11] Brown, A., & Smith, P. (2021). Al Tools in Language Education: Enhancing the Learning of Idiomatic Expressions. Language
Learning & Technology, 25(2), 45-60.

[12] Cantos, K., Giler, R., & Magayanes, |. (2023). Artificial Intelligence in Language Teaching and Learning. Ciencia Latina
Revista Cient fica Multidisciplinar, 7(4), 5629-5638. Retrieved June 25, 2024, from https://doi.org/10.37811/cl_rcm.v7i4.7368.

[13] EDUCAUSE. (2023). 2023 EDUCAUSE horizon report: Teaching and learning edition. Retrieved May 29, 2024, from
https://library.educause.edu/resources/2023/5/2023-educause-horizon-report-teaching-and-learning-edition.

[14] Fryer, L. K., Nakao, K., & Thompson, A. (2019). Chatbot Learning Partners: Connecting Learning Experiences, Interest, and
Competence. Computers in Human Behavior, 93, 279-289. Retrieved May 20, 2024, from
https://doi.org/10.1016/j.chb.2018.12.023.

©2024 ACADEMY PUBLICATION



3968 THEORY AND PRACTICE IN LANGUAGE STUDIES

[15] Gao, C. A., Howard, F. M., Markov, N. S., Dyer, E. C., Ramesh, S., Luo, Y., & Pearson, A. T. (2022). Comparing scientific
abstracts generated by ChatGPT to original abstracts using an artificial intelligence output detector, plagiarism detector, and
blinded human reviewers. Retrieved August 19, 2024, from https://doi.org/10.1101/2022.12.23.521610.

[16] Guo, K., Wang, J., & Chu, S. K. W. (2022). Using chatbots to scaffold EFL students’ argumentative writing. Assessing Writing,
54, 100666. Retrieved August 10, 2024, from https://doi.org/10.1016/j.asw.2022.100666

[17] Harrison, W., Prator, C., & Tucker, G. R. (1975). English-language Policy Survey of Jordan. A Case Study in Language
Planning. Retrieved August 19, 2024 from http://files.eric.ed.gov/fulltext/ED104171.pdf.

[18] Huang, W., Hew, K. F., & Fryer, L. K. (2022). Chatbots for language learning—are they really useful? A systematic review of
chatbot-supported language learning. Journal of Computer Assisted Learning, 38(1), 237-257. Retrieved August 19, 2024 from
https://doi.org/10.1111/jcal.12610.

[19] Johnson, A. M., Jacovina, M. E., Russell, D. E., & Soto, C. M. (2016). Challenges and solutions when using technologies in the
classroom. S. A. Crossley & D. S. McNamara (Eds.), Adaptive educational technologies for literacy instruction. New York:
Taylor & Francis. 13-29. Retrieved August 19, 2024, from https://files.eric.ed.gov/fulltext/ED577147.pdf.

[20] Jordanian Teachers Syndicate. (2015). News section. Retrieved May 19, 2024 from http://www.jts.org.jo/node/1791.

[21] Kemelbekova, Zada, Xeniya Degtyareva, Saule Yessenaman, Dariga Isamailova, and Guldana Seidaliyeva. (2024). “Al in
teaching English as a foreign language: Effectiveness and prospects in Kazakh higher education.” XLinguae, 17(1), 69-83.
Retrieved July 19, 2024 from https://doi.org/10.18355/XL.2024.17.01.05.

[22] Kim, S., & Kwon, H. (2022). The Impact of Al-Powered Tools on Reading Comprehension Skills in EFL Learners. Journal of
Educational Technology & Society, 25(3), 56-67.

[23] Kimondo, C., Wandeto, L., Indimuli, D., and Ercertin, A. (2023). The impact of A.l on teaching and learning. London Journal
of Social Sciences, (6), 124-129. Retrieved August 13, 2024, from https://doi.org/10.31039/1jss.2023.6.111.

[24] Lee, C. S.,, & Wang, M. (2021). Using Al Chatbots to Assist Language Learners: Examining Effectiveness and User
Experience. Computer Assisted Language Learning, 34(6), 567-587.

[25] Lee, J. H., Yang, H., Shin, D., & Kim, H. (2020). Chatbots. ELT Journal, 74(3), 338-344. https://doi.org/10.1093/elt/ccaa035.

[26] Luckin, R., Holmes, W., Griffiths, M., & Forcier, L. B. (2016). Artificial Intelligence in Education: Promises and Implications
for Teaching and Learning. Pearson.

[27] Mai, D., Da, C., Hanh, N. (2024). The use of ChatGPT in teaching and learning: a systematic review through SWOT analysis
approach. Frontiers in Education, 9, 1-17. Retrieved August 19, 2024, from https://doi.org/10.3389/feduc.2024.1328769.

[28] Nkambou, R., Bourdeau, J., & Mizoguchi, R. (Eds.). (2010). Intelligent tutoring systems: Structure, applications and
challenges. Springer.

[29] Prenga, K. (2020). Language learning in the Age of Artificial Intelligence [Unpublished MA thesis]. Universitadegli Studi di
Milano.

[30] Raza, F. (2023). Al in Education: Personalized Learning and Adaptive Assessment. Cosmic Bulletin of Business Management,
2(1), 280-297. Retrieved August 11, 2024, from https://doi.org/10.13140/RG.2.2.24796.77446

[31] Saeed, S. (2024). Evaluating the Effectiveness of Al Tools in Enhancing Writing Skills: Perspectives from Writing Centers.
ResearchGate. Retrieved August 20, 2024, from https://www.researchgate.net/publication/383263687

[32] Shaikh, S., Yayilgan, S., Klimova, B., & Pikhart, M. (2023). Assessing the Usability of ChatGPT for Formal English Language
Learning. European Journal of Investigation in Health, Psychology and Education, 13, 1937-1960. Retrieved August 1, 2024,
from https://doi.org/10.3390/ejihpe13090140.

[33] Sibonghanoy Groenewald, E., Kumar, N., Lnu, A., & Irfan, S. (2024). Virtual Laboratories Enhanced by Al for Hands-on
Informatics Learning. Journal of Informatics Education and Research, 4(1), 560-568. Retrieved August 29, 2024, from
https://doi.org/10.52783/jier.v4i1.600.

[34] Vall, R., & Araya, F. (2023). Exploring the Benefits and Challenges of Al-Language Learning Tools. International Journal of
Social Sciences and Humanities Invention, 10(01), 7569-7576. Retrieved August 10, 2024, from
https://doi.org/10.18535/ijsshi/v10i01.02.

[35] Viktorivna, K., Oleksandrovych, V., Oleksandrivna, K., & Oleksandrivna, K. (2022). Artificial Intelligence in Language
Learning: What Are We Afraid of. Arab World English Journal (AWEJ), Special Issue on Call (8), 262-273. Retrieved May 19,
2024, from https://dx.doi.org/10.24093/awej/call8.18.

[36] Zou, M., Huang, L. (2023). The impact of ChatGPT on L2 writing and expected responses: Voice from doctoral students. Educ
Inf Technol. Retrieved June 19, 2024, from https://doi.org/10.1007/s10639-023-12397-x.

Afag Khzouz is an Assistant Professor at the American University of Madaba (AUM). She received her PhD in General
Curriculum in 2020 from the University of Jordan in Amman. She also earned an MA in Curriculum and Instruction, focusing on
Methods of Teaching English, from the University of Jordan in 2005, and a BA in Education/Field Teacher (English) in 2001 from
the same institution. With over two decades of academic experience, Afag has held various educational roles. In addition to her
teaching career, she served as an English supervisor in the Latin Patriarchate schools in Jordan and as the principal of a primary Latin
Patriarchate School in Madaba. In 2005, she participated in the Fulbright program as a Teaching Assistant at the University of
California, Santa Barbara. Since 2021, she has been serving as the Director of the Language Center at AUM. Her contributions to the
field of language teaching are reflected through both her research and administrative roles. Afag's research areas include the
communicative approach, applied linguistics, leadership in education, cultural literacy, and blended teaching styles.

Osama Salaita is an instructor of English and Translation at the school of Applied Humanities and Social Sciences at German
Jordanian University, Amman, Jordan. He received his MA in English and Translation from the University of Jordan in 2002. He has
been teaching English and Translation since 2003 at universities and academic institutions. Also, regarding administrative roles, he

©2024 ACADEMY PUBLICATION



THEORY AND PRACTICE IN LANGUAGE STUDIES 3969

was the acting head of Evening Studies Department at Al-Zaytoonah University in Amman for three years and assistant to the dean
for Quality Assurance at German Jordanian University for two years. His research interests include Translation, linguistics, English
for specific purposes, teaching Arabic for Non-Native Speakers, and teaching English as a foreign language. ORCID ID:
https://orcid.org/0009-0007-4147-8106

Juhaina Maan Al-Issawi is an Assistant Professor of Linguistics at Middle East University, Amman, Jordan. She received her
PhD in Linguistics from the University of Jordan. She also served as a part-time lecturer at both the University of Jordan and the
German Jordanian University. She is now based at Middle East University in Jordan, where she teaches various courses in linguistics.
Her research interests include semiotics, discourse analysis, sociolinguistics, English for specific purposes, and teaching English as a
foreign language.

Bassmah B. AlTaher is an Associate Professor and Vice Dean of the School of Applied Humanities and Social Sciences at the
German Jordanian University. With hands-on academic experience since 2010, she has established herself as an English and
Humanities Lecturer, a published researcher, and an approved peer-reviewer. Being a certified in-company trainer (TOT) from the
Association of German Chambers of Industry and Commerce, she handled various administrative roles, including Head of
Department, Interim Dean, and Assistant Director. She is a member of the Women and Leadership in Higher Education Network
(WLHE) at Middle East University, Jordan, in collaboration with the University of Strathclyde, Ireland, since 2023, connecting
women academics with mentors to share experiences and challenges. With a Ph.D. in English Literature from the University of
Jordan, her research spans Literary Theory, Feminism, Media Studies, Culture and Identity, and TESOL.

Huda Hamad Alkhenizan is an Assistant Professor of English literature at the Applied College, Imam Mohammad Ibn Saud
University. She received her PhD in English Literature from Imam Mohammad Ibn Saud University in 2022. As an Assistant
Professor, she teaches courseson modern drama, introduction to American literature, and modern British novel. She also served as a
part-time English professor where sheteaches various courses in the English language for ESL learners. Her research interests include
absurd theatre, gender studies, and multiethnic literature. She is particularly interested in language pedagogy, cultural context and
identity.

©2024 ACADEMY PUBLICATION





