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Abstract—Learning English has always been valued highly in Thailand at all educational levels. Supporting
students' reading comprehension ability is crucial when studying English, particularly for undergraduate
degrees. Although Thai students have been learning English for years, they are kept from meeting the
curriculum goals and obtaining high grades. The study included 24 students from the Faculty of Education at
Kamphaeng Phet Rajabhat University, Thailand, and their English reading comprehension ability was
investigated. The study examines the effects of employing a GFOS (Grouping, Foreseeing, Obtaining,
Summarizing) model based on Collaborative Learning (CL), built for the GFOS teaching process, considering
literal, interpretive, critical, and creative comprehension levels. The research findings show that the models'
processes and theories are beneficial in encouraging EFL students to improve their reading comprehension. It
is an effective way for English educators to improve learners' reading comprehension at the same or different
levels.

Index Terms—collaborative learning approach, reading comprehension, EFL student

1. INTRODUCTION

In English as a Foreign Language (EFL), mastering practical reading skills presents a prominent challenge for
learners. Reading comprehension is essential not only for language mastery, but also for cognitive growth. Nevertheless,
ESL/EFL students frequently struggle with reading and understanding English texts, which may result in aversion and a
disheartened attitude towards English reading. This predicament necessitates that educators delve into the causes of
reading difficulties within the EFL context and develop and apply efficacious strategies to bolster reading skills (Clarke
et al., 2014). For EFL students, comprehending reading material in their curriculum can often be a stumbling block that
hampers the advancement of their reading comprehension abilities (Alkhawaldeh, 2012). Weaver (2002) emphasizes the
importance of students' pre-existing knowledge or schema as a foundational element in understanding texts. The work
of Alderson (2000) also underscores the pivotal role of such prior knowledge in aiding EFL students' reading
comprehension. Hence, greater familiarity with the subject of a text can lead to easier comprehension. Additionally,
reading materials that align with students' cultural backgrounds can influence various aspects of reading, including post-
reading performance, pace (with students reading faster through culturally familiar texts), recall accuracy, and overall
comprehension (Lin, 2010). In this vein, culturally or topically unfamiliar texts can obstruct EFL students'
comprehension. For instance, Thai students may find understanding and articulating the Loy Krathong festival concept
easier than Easter. Thus, when teachers introduce topics that are not culturally familiar, like Easter, to Thai students,
linking the new information with what students already know is beneficial, drawing from schema theory. The teaching
methodologies that activate this prior knowledge are also critical (Al-Jahwari & Al-Humaidi, 2015). Educators must
consider students' experiences and knowledge about the assigned reading (Chen, 2006). The pursuit of reading
comprehension is vital for EFL undergraduates. However, they face substantial challenges, as Hezam et al. (2022)
identified, reporting difficulties with complex sentence structures that impede the understanding of central concepts and
the derivation of text meaning. Yun (2021) notes that a limited vocabulary can obstruct comprehension as students
grapple with unfamiliar terms that affect their understanding of the text's broader context. Furthermore, cultural
discrepancies can create barriers, as Ortiz-Zambrano and Montejo-Raéz (2020) found, with students struggling to
connect with culturally nuanced content in reading materials. College students' academic success depends on their
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reading comprehension, particularly for those learning English as a foreign language and experiencing language barriers.
Recognizing English terms is essential for reading text in nations like Thailand, where the language is not commonly
spoken. Any weakness in this area can result in serious comprehension problems (Satriani, 2018). The increasing
difficulty of reading materials at advanced education levels may further impact students' academic results. According to
Alderson (2000), proficient reading involves more than just linguistic abilities; it also calls for using prior information,
maintaining strong motivation, employing strategic reading techniques, and managing the many mental reading
processes needed to tackle the array of reading comprehension difficulties EFL undergraduates’ typically encounter.
Therefore, students must address these issues to overcome hurdles to their reading growth and improve their general
reading abilities.

II. LITERATURE REVIEW

This section describes 1) overview of reading comprehension theory, 2) collaborative learning approach and theories
employed in the study, 3) localization of reading materials employing the GFOS model levels of reading comprehension,
and 4) the link between collaborative learning and the GFOS model.

A. Overview of Reading Comprehension Theory

1. Reading Comprehension: Reading comprehension involves several critical processes, such as decoding, syntactic
analysis, and inferencing, to derive meaning from texts, as described by Willingham (2019). It also requires integrating
new knowledge with existing understanding, and applying critical thinking, as highlighted by Cain and Oakhill (2019).
Techniques like prediction and visualization significantly improve this capability (Miller & Veatch, 2021). Early
development is vital and progressive to discerning deeper elements in texts. Motivation is essential for engaging with
and understanding texts, which is fundamental for academic achievement and effective interaction in the world (Guthrie
et al., 2019).

2. Types of Reading Comprehension Skills: Akan et al. (2023) detail various reading comprehension strategies,
including scanning for specifics such as dates, surveying to grasp the main ideas, skimming to find critical points,
intensive reading for detailed comprehension, and extensive reading for a broader understanding often linked to
pleasure or professional development. These strategies also require mastering text structures, meanings, references, and
complex vocabulary. These approaches range from extracting factual data to comprehensive analysis, enhancing
understanding and personal engagement with texts.

3. Levels of Reading Comprehension: According to Heilman et al. (1990), reading comprehension can be categorized
into four levels—literal, interpretative, critical, and creative—corresponding with Bloom's (1966) cognitive behavior
classifications. The literal level deals with straightforward fact reproduction. The interpretative level involves delving
deeper than the surface text. The critical level focuses on critiquing the text and understanding the author's intentions.
The creative level encourages the integration of the reader's thoughts. Assessments in reading comprehension are vital
for educational diagnostics and must be adaptable across various languages and abilities (Cain & Oakhill, 2019).
Practical instruction in reading adjusts to these levels, recognizing that higher levels demand more sophisticated skills.

4. Evaluation of Reading Comprehension: Evaluation frameworks in reading comprehension are essential for
identifying specific abilities and obstacles for research and diagnostic goals (Cain & Oakhill, 2019). These evaluations
should encompass more than just decoding; they should address various components of reading to achieve a complete
understanding (Perfetti, 2007). They should also be appropriate for developmental stages and adaptable to different
writing systems. Furthermore, a comprehensive assessment approach should include abilities like syntactic
comprehension and memory functions to ensure a thorough and tailored evaluation. Assessments designed for reading
comprehension, such as cloze activities, evaluate the continuity of text and grasp of context, reducing the emphasis on
decoding to prioritize understanding. Sentence Verification Tasks (SVTs) test the ability of readers to identify sentences
that fit with the text, assessing their semantic knowledge and proficiency in reading. Multiple-choice questions assess
recognition and the ability to retrieve information, engaging the working memory. In contrast, open-ended questions
necessitate drawing inferences and a deeper level of engagement from the reader, which demonstrates their working
memory and existing knowledge (Cain & Oakhill, 2019). The careful selection of the appropriate assessment tools is
essential for precisely evaluating reading comprehension, considering both decoding skills and spoken language
comprehension.

5. Thai EFL Reading Abilities: In the Thai EFL setting, reading proficiency encompasses decoding, understanding,
and interpreting the text, which is essential for language and analytical thinking development. Research indicates that
technological tools can bolster reading comprehension, and extensive reading practices can enhance fluency (Nalatphol
& Sripattanadilok, 2019). Challenges in vocabulary acquisition have been noted alongside the benefits of content-based
instruction (CBI) (Chinnawong et al., 2019). The use of authentic materials is reported to increase motivation for
reading, emphasizing inclusion in teaching methods (Pinsuntia et al., 2021). However, Thai EFL university students
may need help with complex sentence structures, vocabulary variety, cultural nuances, and practical text comprehension
strategies. Therefore, customizing the curriculum and ensuring supportive educational environments is necessary to
address their needs.

B. Collaborative Learning Approach and Theories Employed in the Study
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1. Constructivism Theory: Constructivism Theory posits that individuals construct knowledge through experiences,
as supported by theorists like Dewey (1929), Vygotsky (1978), and Wadsworth (1971). Teachers facilitate this process,
guiding learners through self-paced and cooperative learning. The concepts of scaffolding and the Zone of Proximal
Development (ZPD) are central to Vygotsky's sociocultural theory (Vygotsky, 1978), emphasizing the teacher's role in
mediating learning. From this viewpoint, reading comprehension involves making meaning through interaction with
texts and incorporating prior knowledge. The ZPD's role in scaffolding is considered critical, but interpretations vary.
Muntasir and Akbar (2023) describe scaffolding as a practical implementation of the ZPD involving dialogue, activity
significance, and artifact mediation; all of which serve to transition learners to independence. Critics like Azi (2020)
suggest scaffolding may oversimplify the complex, negotiated teacher-learner interactions intrinsic to the ZPD.

2. Collaborative Learning: Evidence from various studies (Rokhaniyah, 2016; Millis, 2010; Thomas & Martina, 2022)
highlights the effectiveness of cooperative learning; students work together towards common goals, enhancing
motivation and advanced thinking abilities. This collaborative method also increases learner involvement and inter-
student communication. Teachers' support in cooperative settings empowers students to apply knowledge autonomously,
which is beneficial in language studies that are focused on improving reading comprehension and linguistic skills
(Krashen, 1998). Our study aims to analyze how this collaborative dynamic, particularly in a literature circle using the
GFOS model, can cultivate communication strategies essential for optimal text understanding.

3. Literature Circles: Literature Circles (peer-led reading groups) have been recognized for their effectiveness in
boosting reading comprehension and participation more than conventional teaching methods (Daniels, 2002; Soleha,
2022). These groups nurture critical literacy skills such as predicting and evaluating, helping to transition the learning
dynamic from teacher-centered to student-directed, and thus promote independent reading strategies (Karatay, 2017).
Students assume specific roles within the circles, such as Discussion Director or Illustrator, and become more immersed
in the texts. They gradually take charge of their learning, which helps to foster a passion for reading and hone their
language and critical thinking skills for application beyond the classroom.

C. Localization of Reading Materials Employing the GFOS Model

In English language education, integrating language with culture via authentic resources that resonate with learners'
experiences is proposed and discussed by Aminullah et al. (2019). Reading as an active exchange, where readers
incorporate textual information with their previous knowledge, is a perspective endorsed by Nunan (2003). Including
cultural elements in language teaching fosters cultural awareness and competence, which is vital for effective learning
and motivation, as Alptekin (2020) and Aiken et al. (2021) have noted. The advocacy for authentic and localized
reading resources by Peacock (2021), Yunis and Khusniati (2020) aligns with this, as such materials reflect the natural
use of the language and meet specific learner needs. Evidence suggests that materials to which learners can culturally
relate improve understanding and engagement (Mahabadi, 2013; Rodliyah et al., 2014). Hence, balancing genuine
materials with culture-specific content in EFL education is essential to sustain interest and elevate educational outcomes.

D. The Link Between Collaborative Learning and the GFOS Model

This study employs Collaborative Learning and the GFOS Model. The GFOS model is designed to improve EFL
students' reading comprehension, encapsulating principles from Thailand's education policies, 21st-century skills, and
various pedagogical theories. It includes four main stages—Grouping, Foreseeing, Obtaining, and Summarizing—
incorporating collaborative learning, sociocultural, and literature circle methodologies. Students work in diverse groups
to brainstorm and activate preexisting knowledge, collectively deduce central ideas from texts, and summarize key
points. Roles such as Discussion Director, Word Wizard, Connector, and Summarizer are designated to enhance in-
depth comprehension and textual analysis. Figure 1 illustrates the link between related theories and the GFOS model.
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Figure 1. The Link Between Related Theories and The GFOS Model

©2024 ACADEMY PUBLICATION



2794 THEORY AND PRACTICE IN LANGUAGE STUDIES

Therefore, combining Constructivism, Collaborative Learning, and the GFOS model is a promising approach for
enhancing students' reading comprehension. Constructivist theory emphasizes active knowledge construction from
student experiences, which are guided by teachers. Students use self-paced learning techniques with cooperative
learning opportunities within ZPD scaffolding. This results in independent text interaction and meaning creation.
Collaborative Learning increases motivation while fostering critical thinking skills, which are crucial for autonomy in
language acquisition and reading proficiency. Sociocultural theories support literature circle methodologies, as
demonstrated through the diverse group interactions facilitated by GFOS. It allows for the collective summarization of
key points extracted from texts, which activates preexisting knowledge among participants and improves engagement
and educational outcomes. This approach is explicitly tailored to the students’ local cultural contexts, particularly when
incorporating authentic resources. This elevates interest levels and leads to optimal engagement. Such structured
methodologies align perfectly with various pedagogical models, and integrate these approaches into broader academic
applications.

Following the literature review and related research, the current study aimed to investigate the effects of using the
GFOS Model to promote EFL students’ reading comprehension.

III. RESEARCH METHODOLOGY

A. Participants

This study employed a quantitative research method using a quasi-experimental design. The sample consisted of 24
second-year university students, who were selected by purposive sampling, and the study was conducted over nine
weeks with one 3-hour session per week, totaling 27 hours. The reasons for selecting second-year students as the
experimental group are as follows: 1) The researcher has teaching experience in English reading, which is included in
the curriculum for second-year English majors in the Faculty of Education. 2) The second-year students who
participated in the study took the TOEIC test in the 2022 academic year. According to the CEFR language proficiency
levels, 93% were classified as Basic Users and 7% as Independent Users. Participants were selected based on varying
levels of English proficiency (high, fair, and low) to encourage collaborative group work during the teaching process
(Harianingsih & Jusoh, 2022).

B. Materials and Instruments

(a). Lesson Plans

The researcher developed lesson plans for reading activities using the GFOS model, aligned with the course syllabus.
The GFOS model’s teaching steps—grouping, foreseeing, obtaining, and summarizing—were integrated into each
phase of the reading instruction process, including pre-reading (grouping) while reading (foreseeing and obtaining) and
post-reading (summarizing). The lesson plans were refined with input from three specialists to ensure their quality
before implementation.

(b). Reading Achievement Tests (Pre-Test and Post-Test)

The study utilized a custom-designed test comprising 30 multiple-choice questions to assess four levels of reading
comprehension: literal, interpretive, critical, and creative. The pretest, which had a time limit of 40 minutes for
completion, aimed to determine the participants' initial understanding of the reading materials. Following the
instructional period, the same test, which had been previously piloted, was administered as a posttest to evaluate the
impact of the teaching strategies on the students' comprehension abilities.

(c). Reading Materials

The instructional designs utilized for the study were based on articles published online by the Bangkok Post authored
by Boyle (2022). Seven articles were selected for their relevance to contexts familiar to the students, such as locales,
festivals, political circumstances, and cultural topics. Each article was scrutinized to ensure correspondence with the
Common European Framework of Reference for Languages (CEFR) at the B1 proficiency level (The Council of Europe,
2020).

(d). Data Collection Procedures

The data collection for the study was meticulously planned to gauge the students' reading comprehension abilities. It
began with informing the participants about the study's objectives and securing their consent through signed forms. The
GFOS model was then implemented by the researcher over nine weeks at KPRU, Thailand, during the second semester
of 2023. This period included seven instructional units, interspersed with orientation sessions for pretest and posttest in
the first and final weeks respectively. In the first week, the students undertook the pretest, after which they were
engaged with the GFOS teaching model. Each of the seven units comprised 3 hours of weekly instruction, with
assessments at the end of each unit to track progress. The study concluded with the posttest in the final session. The
results were statistically analyzed and compared with the pretest scores to evaluate the impact of the instruction on the
student's reading comprehension. Figure 2 illustrates the teaching process of the GFOS model.
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| GFOS Model Teaching Process |
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Figure 2. The Teaching Process of the GFOS Model

(e). Data Analysis

The following procedures were used to analyze the data. Descriptive statistics were utilized to compute the mean
scores and standard deviations. The Cronbach alpha formula was applied to determine the tests' consistency and
reliability. Furthermore, a dependent samples t-test was conducted to address the research question and evaluate any
significant differences in the mean scores under study.

IV. RESULTS

The reading comprehension test was administered to 24 EFL students. The effectiveness of the GFOS Model in
promoting EFL students' reading comprehension was evident from the substantial disparity between the average scores
of the pre-test and post-test, details of which are depicted in Table 1.

TABLE 1
COMPARATIVE ANALYSIS OF EFL STUDENTS' PRE-TEST AND POST-TEST SCORES
N Mean Std. Deviation Std. Error Mean t Sig.(1-tailed)
Pre-test 24 14.96 2.01
1.86 27.48 0.0000
Post-test 24 25.42 2.06

According to Table 1, in the pre-test, the average score was 14.96, with a standard deviation of 2.01, indicating the
spread of the scores around the mean. The standard error of the mean, which estimates the precision of the mean, was
not provided for the pre-test. In the post-test, the average score increased to 25.42 with a similar standard deviation of
2.06. The standard error of the mean for the post-test was 1.86. The t-value for the significance test is 27.48, which
measures the difference between the pre-test and post-test means in units of the standard error. The accompanying
significance value (Sig. (1-tailed)) is 0.0000, less than the standard alpha level of 0.05, suggesting that the increase from
the pre-test to the post-test is statistically significant. Overall, the table shows a significant improvement in the students'
scores after the intervention.
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When examining the different aspects of reading comprehension at the four levels—literal, interpretative, critical,
and creative, Tables 2-5 present the results of this analysis.

TABLE 2
ILLUSTRATIVE ANALYSIS OF THE LITERAL LEVEL
N Mean Std. Deviation Std. Error Mean t Sig.(1-tailed)
Pre-test 24 4.17 1.05
0.26 11.78 0.0000
Post-test 24 7.25 0.74

The results presented in Table 2 indicate a substantial enhancement in the literal reading comprehension of
participants, as reflected by an increase in average scores from 4.17 on the pre-test to 7.25 on the post-test. The standard
deviations for each test were recorded at 1.05 and 0.74, respectively, indicating less variability after the intervention
than before. The t-statistic value was significant (11.78) with a Pearson correlation coefficient of 0.00, strongly
implying that this improvement is due to the effective interventions implemented rather than sheer chance. This
evidence suggests considerable progress has been achieved in enhancing participants' ability to comprehend text
passages literally.

TABLE 3
ILLUSTRATIVE ANALYSIS OF THE INTERPRETATIVE LEVEL
N Mean Std. Deviation Std. Error Mean t Sig.(1-tailed)
Pre-test 24 4.13 0.95
0.29 9.31 0.0000
Post-test 24 6.79 1.10

The results presented in Table 3 indicate a substantial enhancement in the interpretative reading comprehension of
participants, as reflected by an increase in average scores from 4.13 on the pre-test to 6.29 on the post-test. The standard
deviations for each test were recorded at 0.95 and 1.10, respectively, indicating less variability after the intervention
than before. The t-statistic value was significant (9.31) with a Pearson correlation coefficient of 0.00, strongly implying
that this improvement is due to the effective interventions implemented rather than sheer chance. This evidence
suggests considerable progress has been achieved in enhancing participants' comprehension of text passages
interpretatively.

TABLE 4
ILLUSTRATIVE ANALYSIS OF THE CRITICAL LEVEL
N Mean Std. Deviation Std. Error Mean t Sig.(1-tailed)
Pre-test 24 3.88 1.30
0.18 14.09 0.0000
Post-test 24 6.42 1.10

The results presented in Table 4 indicate a substantial enhancement in the critical reading comprehension of
participants, as reflected by an increase in average scores from 3.88 on the pre-test to 6.42 on the post-test. The standard
deviations for each test were recorded at 1.30 and 1.10, respectively, indicating less variability after the intervention
than before. The t-statistic value was significant (14.09) with a Pearson correlation coefficient of 0.00, strongly
implying that this improvement is due to the effective interventions implemented rather than sheer chance. This
evidence suggests considerable progress has been achieved in enhancing participants' critical comprehension of text

passages.

TABLE 5
ILLUSTRATIVE ANALYSIS OF THE CREATIVE LEVEL
N Mean Std. Deviation Std. Error Mean t Sig.(1-tailed)
Pre-test 24 2.79 1.10
0.23 9.40 0.0000
Post-test 24 4.96 0.20

The results presented in Table 5 indicate a substantial enhancement in the creative reading comprehension of
participants, as reflected by an increase in average scores from 2.79 on the pre-test to 4.96 on the post-test. The standard
deviations for each test were recorded at 1.310 and 0.20, respectively, indicating less variability after the intervention
than before. The t-statistic value was significant (9.40) with a Pearson correlation coefficient of 0.00, strongly implying
that this improvement is due to the effective interventions implemented rather than sheer chance. This evidence
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suggests considerable progress has been achieved in enhancing participants' ability to comprehend text passages
creatively.

V. DISCUSSION

The study's discussion can be outlined concerning its research objective: to investigate the effects of using the GFOS
Model to promote EFL students' reading comprehension.

After employing the GFOS model, students' performance in reading achievement tests significantly improved, as
indicated by a comparative analysis between pretest and posttest results. The average mean score increased from 15.75
to 23.38, demonstrating noteworthy advancement in their comprehension abilities. Statistical significance (P<.05) was
confirmed through T-test analysis, indicating that observed changes were not due to mere chance factors alone, and
suggesting that this enhancement may be present within the GFOS model itself.

Firstly, the GFOS model prioritizes collaborative learning through diverse grouping, which aligns with established
educational theories and empirical research. This demonstrates the positive impact of cooperative learning on academic
achievement, especially in reading comprehension. Encouraging students to exchange insights and perspectives fosters
a deeper understanding and application of strategies for comprehending what they read. Galappaththy and Karunarathne
(2022), prominent educational theorists, who have extensively researched the effects of cooperative learning strategies
on improving performance outcomes, endorse such efforts.

According to Galappaththy and Karunarathne (2022), collaborative learning can significantly improve academic
performance in various subjects, including reading. When implemented effectively, this teaching method encourages
social interaction that increases student engagement and motivation, which are factors crucial for cognitive tasks like
comprehending written text. As individuals interact with one another through collaborative exercises, they are exposed
to diverse perspectives. This in turn broadens their understanding, enhances the critical thinking skills necessary for
problem-solving activities and requires them to negotiate meaning with peers until a consensus is reached.

The GFOS model promotes cooperative learning strategies which foster the growth of vital social skills, including
communication, empathy, and conflict resolution. Such learning skills facilitate practical and collaborative activities
that create a positive and inclusive classroom atmosphere. The diversified approach adopted by this model ensures that
students gain access to various perspectives, resulting in thorough debates and better insights into reading materials.

Moreover, Vygotsky's (1978) social constructivist theory highlights the significance of social interaction in cognitive
growth—an aspect that cooperative learning complements well. Based on Zhang's (2023) research, it is evident that
knowledge acquisition involves collaborative efforts with peers and tutors. The GFOS model appropriately puts this
concept into practice through team-based activities, facilitating meaningful engagement between learners, ultimately
leading to the co-construction of ideas and enhanced understanding.

Therefore, the GFOS model is backed by research, such as Galappaththy and Karunarathne's (2022) study on
collaborative learning through diverse grouping strategies. Zhang's (2023) findings also support the positive impact of
cooperative learning on student achievement. Promoting an atmosphere that encourages students to exchange varied
perspectives and insights enriches reading comprehension while bolstering essential educational objectives, such as
critical thinking abilities, social competencies, and a conducive classroom climate.

Secondly, the structured approach to reading instruction in the GFOS model involves specific steps, such as
Grouping, Foreseeing, Obtaining, and Summarizing. This method aligns with existing research that suggests explicit
and systematic reading instruction can improve overall outcomes. Research studies conducted by Rastle et al. (2021)
propose a transparent instructional methodology for teaching students how to read effectively, which can significantly
enhance their achievement levels. This type of training helps learners better understand complex concepts through an
accessible learning process, leading to increased proficiency in reading skills.

According to Aitssi (2021), education research cautiously supports the idea that explicit and systematic instruction
for reading can result in marked enhancements in reading outcomes. Such an approach comprises direct teaching of
step-by-step skills and strategies, improving students' phonemic awareness, decoding abilities, and comprehension
tactics. By following this methodical procedure when learning how to read, crucial components will not be left up to
inference or discovery by students themselves; hence, confusion will be reduced while efficiency in terms of grasping
new knowledge will be increased.

Astawa and Purnami (2023) have stated that providing explicit instruction could considerably enhance students'
reading comprehension. The questionnaire data corroborated this claim, showing favorable student responses towards
this teaching methodology. By integrating crucial elements of effective reading instruction within its structured steps, it
is plausible for the GFOS model to provide a framework that enhances overall performance gains observed among
readers.

One should remember that despite evidence pointing to a favorable correlation between direct, structured teaching of
reading and better results, progress can fluctuate due to various determinants. These could include the quality of
instruction, its continual application, and each student's particular requisites. Consequently, although the GFOS model's
organized method coincides with findings endorsing precise and systematic pedagogy, it remains indispensable to
account for the intricacies involved in learning and instructing reading before arriving at any conclusions about this
approach.
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Thirdly, the GFOS model emphasizes comprehension skills, such as literal, interpretative, critical, and creative,
aligning with the educational consensus on teaching various reading strategies to improve reading instruction. It mirrors
Sari's (2020) view of incorporating multiple comprehension techniques to enhance effective reading education. While
this comprehensive approach may facilitate diverse student abilities in understanding readings, it is vital to recognize its
varying impact among different learner populations.

In Roomy's (2022) study, it was discovered that critical reading skills significantly improve students' comprehension
of texts. The study showed how these abilities facilitate a more thorough understanding of the material and encourage
an active approach to reading, prompting individuals to employ higher-order thinking and relate what they read to
personal experiences. Additionally, by utilizing various strategies for effectively decoding text, students are better
equipped to navigate obstacles when interpreting implicit meanings and explicit content within literature. This
comprehensive method leads to nuanced interpretations, refining overall proficiency in reading, and highlighting its
importance as part of student development toward becoming well-rounded life-long readers.

Fourthly, another factor contributing to the improvement in posttest scores is the model's emphasis on fostering
personal engagement and creative expression. This aligns with previous research, such as Gao's (2022) studies, which
suggest that nurturing students' interests and involvement can positively affect their reading motivation, comprehension
skills, and overall academic performance. According to this hypothesis, when learners feel a sense of ownership or
connection towards what they are learning or how they approach it, they tend to be more actively interested in exploring
its content—Ileading to more excellent abilities for grasping material effectively.

According to Pramadanti (2022), students' level of interest and motivation toward their education directly impacts
their engagement in learning activities, ultimately influencing academic performance. Results suggested that students
who are enthusiastic about studying and develop strong aspirations, are more likely to participate actively during classes
or lessons. Increased participation is linked with improved educational achievements; hence, creating an environment
fostering focus and enthusiasm among students is pivotal in enhancing future academic accomplishments.

Additional research by Mishra (2023) indicates that the constructivist learning theory supports the idea that students
learn best when actively constructing their own understanding through personal experiences and interests. Educational
models can enhance this process by integrating elements designed to foster individual engagement and creative
expression, potentially leading to more significant and motivating student learning outcomes.

The study by Chowdhury et al. (2022) suggests that collaboration should be considered in this approach to learning.
When students work together and share their insights, they enhance the learning environment for themselves and others,
while gaining a deeper understanding of the material through diverse perspectives and challenging discussions.
However, it is essential to exercise caution based on these findings since many factors can influence how personal
interest, engagement level, and educational outcomes are linked—such as differences between individual learners or
teaching methods employed within various environments. While fostering involvement may positively boost reading
motivation, comprehension, and academic performance overall, its effectiveness varies depending on certain aspects
unique to specific situations faced by different learner groups, or particular classroom settings used in schools and
universities worldwide today.

Lastly, The GFOS model utilizes a collaborative and supportive framework, which is supported by the research of
Wang et al. (2023) explored social cognitive theory and found that group-based interactions can significantly improve
individual learning outcomes. The GFOS approach promotes active participation and knowledge-sharing through peer
support and discussion, providing an optimal environment for effective learning.

Nabhardiya et al. (2022) conducted research that supports collaborative learning in a co-located setting. Face-to-face
interaction enhances coordination during physical tasks, especially during the initial stages of training. The study
emphasizes how feedback integration and collaboration play an integral role in mastering physical skills, demonstrating
significant benefits through this approach.

LeiB and Rasche (2022) elaborated that social learning can influence individual learning outcomes in various ways—
both positively and negatively. Consequently, there is a range of accuracy levels for this type of learning. According to
them, additional mechanisms must be implemented beyond mere observation and imitation for social learning to benefit
students consistently. Furthermore, their research highlights the importance of understanding how independent and
communal educational processes interact as cultural patterns develop over time. These studies reveal that collaborative
teaching methods are complex yet integral aspects that directly affect students' education and depend on interactions
between peers. The GFOS model emphasizes collaboration by giving specific importance to peer support, creating an
optimal space for effective group-based knowledge acquisition among learners.

To summarize, the GFOS model has been empirically confirmed to enhance EFL students' reading comprehension
through collaborative learning, as discussed by Galappaththy and Karunarathne (2022), and social constructivist theory,
according to Zhang (2023). The collaborative environment facilitated by this approach resulted in significant
improvements compared to pretest scores. Additionally, research by Rastle et al. (2021), Aitssi (2021), Astawa and
Purnami (2017) reinforces that the structured approach of GFOS can advance reading proficiency significantly due to
stringent guidance on instruction. Moreover, integrating a wide range of qualified comprehension techniques displayed
effectiveness and contributed to deepening text comprehension. Personal engagement supported -creatively
demonstrated tangible results for improving motivation levels along comprehensive education progress plans, as
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reviewed earlier, with satisfactory outcomes mirrored in studies conducted by Gao (2000) and Pramadanti (1995).
Furthermore, collaboration between learners, besides individual investment, was found to be a paramount intrinsic
aspect fostering active participation. Knowledge exchange plays a central role in determining the efficacy of outcomes.
Mishra's (2023) observations last year, alongside Chowdhury et al. (2022), mention transculturalism's subtle
ramifications of promoting unitarian objectives and adapting methods to global class structures. These findings outline a
comprehensively appreciated long-term impact with potential sustainability crucial for the future movement of the
entire industry. Finally, it ought to be accentuated that Wang et al. (2023), Nahardiya et al. (2022), and Leifl and Rasche
(2022) affirm the relevance of the social cognitive concept relating to enhanced individual learner development. This
reiterates the importance of attaching significance to mutuality during teaching exchanges, highlighting its contribution
to the dynamism of the educational atmosphere within classrooms. These studies support assertions regarding the far-
reaching implications of collective benefits of implementing the latest instructional methods. These methods protect the
essence of immersive platforms appealing to today's audience demographic, whose attention is naturally inclined
towards fleeting distractions. Encouraging virtues of cooperative behavior transcends context and hallmarks wisdom
grounded in civilizations that have lasted centuries.

VI. CONCLUSION

The GFOS model has significantly impacted students' reading comprehension, leading to marked improvements in
test scores. This approach aligns with collaborative learning and interactive teaching methods by using meticulous
instruction techniques that enhance fundamental skills while supported by theoretical and empirical research findings.
In addition to strengthening core competencies, the GFOS model encourages personal involvement and inventive
expression - critical factors for inspiring academic achievement among learners. Its communal learning structure
adheres to social cognitive theory's tenets wherein peer interaction is central to effective educational outcomes.
Moreover, the use of localized reading text, tailored to align with students, cultural and contextual backgrounds,
markedly improved EFL students' reading comprehension. These enhancements of schema activation link content to
familiar cultural elements and societal norms, thus reducing cognitive load and improving comprehension speed and
accuracy. They also increased student motivation and engagement by resonating with their personal experiences, which
is crucial for sustained learning efforts. Furthermore, integrating cultural content with language learning bolstered
linguistic skills and enhanced cultural awareness, supporting diverse learning needs through customizable texts that
address different reading levels and preferences.

To optimize its effectiveness going forward, it will be necessary first to consider limitations such as potential
monotony arising from repetitive tasks, material variety required for more diverse skill development and understanding
group dynamics like composition diversity, or the need for impartial feedback, then refine accordingly. Educators
should conduct longitudinal research to enhance comprehension of the GFOS model's long-term impact on students'
reading skills. It will establish whether short-term improvements culminate into sustainable benefits. Moreover, by
gauging the outcome of diverse teaching models among varying levels of proficiency in learners, educators can
customize instructional approaches based on specific learning needs. Delving deeper into cultural influences affecting
student attitudes towards teamwork and structured instruction and their interpretation and comprehension skills is
necessary for comprehensive knowledge about when and how best to apply the GFOS model in unique settings within
education systems. Through these studies, a more nuanced understanding regarding effective integration is
quintessential for optimal results gleaned from its application during classes provided through educational institutions
worldwide.
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