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Abstract—The present study aimed to 1) investigate English teachers’ perspectives on using music in English
teaching in Thai secondary schools; and 2) explore the problems teachers met while using music to teach
English in Thai secondary schools. Participants in the present study were 55 English teachers from different
secondary schools in central Bangkok, Thailand. The instrument for the current study was a questionnaire
which included 24 Likert-scale items about teachers’ perspectives involving the attitudes, beliefs, intentions
and problems of using music in English teaching, and one open-ended question asking about the problems
teachers met while using music in their English teaching. Results from the quantitative data of the current
study revealed the significantly positive attitudes and beliefs of the English teachers in Thai secondary schools
on using music in English teaching, however, the results of open-ended question mismatched with the teachers’
attitudes and beliefs, which indicated that teachers actually did not use music in their English teaching
frequently. The reasons and recommendations for future research have been discussed.

Index Terms—music in English teaching, teachers’ perspectives, English language teaching

I. INTRODUCTION

In recent years, more and more scientific research studies have sprung up, showing the evolutionary evidence that
music and language share a lot of commons such as music is being regarded as the universal language of human beings
(Mora, Fuentes & Wermke, 2011), since both of music and language have the communicative characteristic as the
conveying methods of human and they can stimulate the human emotions (Dobrian, 1992); and both language and
music have their own fixed rules of sequences; that is, rules for language to make a sentence and for music to make a
melody (Patel, 2003); also both of them are culture-related (Murphey, 1992b).

Music is beneficial to language learning in several aspects. First of all, music could increase the learner’s
phonological awareness (Hallam, 2010). Taking Posedel’s (2012) experiment as an example, they explored the English-
speaking students who were studying Spanish as the second language to check the correlation between their music
training and L2 pitch perception ability, the results suggested that musical training could enhance the ability of pitch
perception. For another example, the experiment was conducted by Bidelman, Hutka and Moreno (2013) to examine the
basic auditory as well as complex music perception among the nonmusical-trained individuals and musicians of
Cantonese-speaking and English-speaking, then the results showed the bidirectional influences between music and
language, which meant some languages learning could enhance the music perception and music training also have the
salient benefit for language learning.

Moreover, music could support language learning in many emotional aspects. Music is enjoyable for improving
motivation, and the majority of people love music, when they listen to music, the emotions would be related to the
music (Mora et al., 2011), and lyrics and instrument performances of music are all the authentic materials (Mishan,
2005), which would also encourage learner’s motivation, since Nunan (2004) indicated that designing the authentic
activities in teaching task and the natural language input would be one stimulating factor in language learning. Then,
music can reduce the learner’s anxiety in language learning.

In addition, mounting studies reported that music could help enhance the learner’s long- and short-term memory. For
example, Murphey (1992b) pointed out that the repetition characteristic of music could make a phenomenon named the
“song-stuck-in-my-head”, which found as the songs could be memorized in head for a long time. In another experiment,
Medina (1993) reported that learners were able to remember more words by singing rather than speaking, in other
words, the more vocabulary items students heard, the more generated retention, gradually, it made student’s implicit
memory expanded and vocabulary increased unconsciously (Bidelman et al., 2013). Thus, to memorize the content by
singing would be easier under both hemispheres’ activation.

From a practical standpoint, music is not only beneficial in language learning for learners, but also helpful in
language teaching for teachers as a flexible tool to support many teaching aspects. As far as teaching listening and
speaking skills, listening to a foreign-language song and singing it could be a very beneficial exercise for improving
listening skill, since the lyrics were full of grammatical points and cultural information (Mora et al., 2011). Moreover,
as Rixon (1986) contended that the listening difficulties stemmed from pronunciation including the rhythm pattern of
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speaking English, the sound pronouncing and the speed of sounds changing. To this point, singing music should be the
highly suitable and effective exercise to get familiar with the rhythmic sense, and through music exercises students
would improve their abilities to identify the pitches differentiation in a sentence and the phonological perception, in
turns students could precisely discriminate the individual phonemes then imitate the sounds, the stress, the intonations
to practice their speaking. Meanwhile, music also can support to teach reading and writing skills. While music exercises
or activities, the writing ability of language learning could be improved (Shen, 2009). Music and language were both
the organized patterns with the most authentic and natural texts as mentioned above, therefore, students had more
chances to see the most native-speaking expressions from the lyrics, which were the most vital components of writing
ability.

Additionally, music is useful in teaching language grammar. Since lyrics in music are the organized and aligned
settings of texts and sentences, which would be a suitable material to teach language semantics. And the well-aligned
lyrics would be easier for students to catch up with the beats and syllables of the sentences so that music could support
students to learn the word segmentation (Gordon, Magne & Large, 2011). Therefore, materials or activities involving
music would help students get familiar with the well-aligned text settings that could elicit student’s linguistic
understanding and increase the rhythmic attending (Gordon et al., 2011).

Music, embracing the local cultures, can be used as culture-bonded materials and activities in language teaching.
Since the characteristics that music provides both cultural and linguistic elements respecting to language learning,
teaching with music would lead students to realize the native-speaker’s attitudes and the customs (Mora et al., 2011).
Moreover, Murphey (1992a) also indicated that songs provided an important channel to show local culture for the
learners who were studying as a foreign language, and singing was one of the main ways to stimulate the foreign
cultures. Therefore, students would be able to understand the cultural features and values from the lyrics of music.

Considering the outside factors in language teaching, teachers could not only focus on the methods or content but
also need to take care of the contexts and student’s emotions which are more subjective factors in language teaching.
Thus, the effects of music were not merely on academic skills, whereas the personal feeling-expression, connection with
family and the community would also be developed (Campbell, 2000). Singing or chorusing in a big group could reduce
student’s fear of speaking English that is the ubiquitous problem of foreign language learners, while singing
individually would highly establish self-confidence as one of the factors that contribute to language learning. And Mora
(2000) also emphasized that teachers used music during teaching would provide a rich environment of sound and cut
out the other auditory distractions, so that students could pay most attention to the activities teacher did.

However, as everyone knows that music is enjoyable and entertaining, most teachers would instinctively choose
music to be a supplemental activity or to have a break during class, which can constrain the power of music in English
teaching. For a better knowledge of English teachers’ perspectives on employing music in their teaching, the current
study covered the aspects of their personal attitudes toward music, beliefs in using music to teach English, beliefs in
music benefits for English learning, teaching intentions of using music as well as the problems they faced during
employing music in English teaching. Hence, the current study sought to investigate Thai secondary schools English
teachers’ perspectives about using music in English teaching, so that the insight of English teachers could promote the
school administrators and curriculum developers to re-conceptualize the learning and academic programs, considering
to attach more importance on the musical techniques and materials in language learning. Moreover, the results of this
study may raise teachers’ awareness of the importance of music in English teaching.

Objectives

The purposes of the current study were to 1) investigate English teachers’ perspectives on using music in English
teaching in Thai secondary schools; and 2) explore the problems teachers met while using music to teach English in
Thai secondary schools.

Il. METHODS

A. Participants

The participants in the current study were 55 English teachers from Thai secondary government schools in central
Bangkok, Thailand, who were purposively selected and voluntarily spent time filling in the questionnaire written in
English.

B. Instruments

In the present study, the questionnaire was designed by partially adapting from the Sevik’s (2011) research
questionnaire about exploring Turkish EFL teachers’ perspectives on using music in English teaching, which was
included four parts as 1) the Turkish EFL teachers’ beliefs about the pedagogical value of using songs in their teaching
contexts; 2) the attitudes toward using songs in their teaching; 3) the frequency they using songs; and 4) how teachers
think about the effectiveness of doing so. Thus, the questionnaire in the present study was partially adapted from the
previous research with three aspects which were the teachers’ attitudes, beliefs and intentions of using music in English
teaching. The questionnaire consisted of four parts: Part one inquired about the personal information from the
participants. Part two and three were composed of 24 statements as teachers’ perspectives, asking about their beliefs,
attitudes, intentions and problems of using music in English teaching. The participants needed to scale one appropriate
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option from the five-point Likert scale for each statement according to their own opinions. The last part was one open-
ended question asking about the problems that teachers faced while using music in their English teaching.

The validity and reliability coefficient of the questionnaire were proved. The reliability of the questionnaire was
checked by calculating Cronbah’s alpha in SPSS, the result was 0.631, which was acceptable in terms of the research
instrument. And the validity was verified by asking three language-teaching experts from the university to fill in the
Item-Objective Congruence table, then, according to the experts’ comments, the questionnaire was revised the language
uses of items 6 and 22 to be more suitable for the secondary English teachers; then the items 20-24 about the intentions
of using music in English teaching were separated as one independent part using the frequency Likert-scale from -2
(never) to +2 (always) individually in the questionnaire; and the five-point Likert scales were changed from the

previous scales 1 (strongly disagree) — 5 (strongly agree) to the current scales -2 (strongly disagree) — +2 (strongly
agree).

C. Data Analysis

The data in the current study involved two parts, the quantitative data from items 1 to 24 and the qualitative data
from the open-ended question in the questionnaire. For the quantitative part, the data were analyzed by descriptive and
frequency statistics using SPSS. For the qualitative part, the data from the open-ended item 25 were analyzed by using
content analysis.

I1l. RESULTS

The present study was designed to investigate the teachers’ perspectives on using music in English teaching, which
included the attitudes, beliefs, intentions of using music and the problems teachers faced while using music in English
teaching. The results for each aspect of the teachers’ perspectives were demonstrated in the six tables as follows.

As can be seen in Table 1, there were three items asking about the personal attitudes of teachers towards music.

Participants responded on the five-point Likert scale from -2 (strongly disagree) to +2 (strongly agree) according to
their own attitudes.

TABLE 1
TEACHERS’ ATTITUDES TOWARDS MUSIC (N=55)
Statement +2 +1 0 -1 -2
n_ % n % n_% n_% n_%
1.1 like music. 39 709 15" 273 1 18 -
2.1 observe that most of my students like music. 28 509 21 382 4 173 2 36 -
3.1 agree that music is enjoyable. 42 764 13 236 - - -

+2= strongly agree +1=agree 0= neither agree nor disagree -1= disagree -2= strongly disagree

The analysis of items 1 indicated that almost every participating teacher likes music, and all the teachers agreed
music is enjoyable as showing in item 3. In item 2, 89.1% (including 50.9% and 38.2%) of the teachers observed that
most of their students like music.

The teachers’ beliefs were investigated separately as two aspects, which were the beliefs in using music to teach
English and the beliefs in music benefits for English learning. Each statement was responded on the five-point Likert
scale from -2 (strongly disagree) to +2 (strongly agree) according to the participating teachers’ beliefs. Firstly, in Table
2, the beliefs in using music to teach English were explored by six statements

TABLE 2
TEACHERS’ BELIEFS IN USING MusIC TO TEACH ENGLISH (N = 55)
Statement +2 +1 _0 -1 _-2
n Yo n % n_ % n_ % n %

5.Ibelieve that music can be used as a flexible tool in English teaching. 28 509 25 455 2 36 - -
6.1 believe that some appropriate English songs can be used 31 564 22 400 2 36 - -

as the authentic materials for teaching.
9. Ibelieve that using music in English class can be a way to teach 8 145 26 473 16 291 4 73 1 18

students about culture.
15.Ibelieve that using music in English teaching can improve 18 327 23 418 8 145 4 73 2 36

students’ pronunciation.
18. I believe that using music to teach English can reduce students’ anxiety 22 400 23 418 8 145 1 181 18
towards English learning.
19. I believe that using music to teach English can improve students’” motivation 28 509 18 3207 7 1271 1.8 1 18

+2= strongly agree +1=agree 0= neither agree nor disagree -1= disagree -2= strongly disagree

The analysis of items 5 and 6 indicated the majority (96.4%) believed music could be a flexible tool in English
teaching as well as believed some appropriate English songs can be used as authentic materials for teaching. Item 9
showed only 9.1% of teachers did not believe music can be a way to teach culture, and only 10.9% disagreed with using
music in English teaching can improve students’ pronunciation from item 15. Then, item 18 showed that 81.8% of
teachers believed using music in teaching can reduce students’ anxiety towards English learning, and item 19 indicated

that 83.6% (including 50.9% and 32.7%) of the teachers believed using music to teach English can improve students’
motivation.
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Secondly, another aspect of teachers’ beliefs was the beliefs in music benefits for English teaching, which were
explored by means of four statements as shown in Table 3 below.

TABLE 3
TEACHERS’ BELIEFS IN MusIC BENEFITS FOR ENGLISH LEARNING (N = 55)
Statement +2 +1 0 -1 =2
n_ % n_ % n_% n_% n_%
4.Tbelieve that music can help students learn English. 26 473 22 400 5 91 2 36 -
11.Ibelieve that music can help students remember the language content. 16 29.1 25 455 13 236 1 18 -
13. I believe that music can create a relaxing learning context for students. 31 564 18 327 5 91 1 18 -
17.1believe that a large amount of repetition in music can benefit 15 274 24 438 13 236 3 55 -

students’ language use.
+2=strongly agree +1=agree 0= neither agree nor disagree -1= disagree -2= strongly disagree

In item 4, 87.3% (including 47.3% and 40.0%) believed music can help students learn English. Item 11 stated music
can help students remember language content, 23.6% chose ‘neither disagree nor agree’, which was the same
percentage of item 17 that a large amount of repetition in music can benefit students’ language use, in item 17, only
5.5% of the teachers disagree. From the result of item 13, 89.1% (including 56.4% and 32.7%) believed that music can
create a relaxing learning context for students.

As can be seen in Table 4, there were five statements in the questionnaire to investigate how often teachers used
music for different intentions in their English teaching. Participants responded on the frequency Likert scale from -2
(never) to +2 (always) according to their frequency of using music in English teaching.

TABLE4
TEACHERS’ INTENTIONS OF USING MUSIC IN ENGLISH TEACHING (N = 55)
Statement +2 +1 0 -1 -2
n % _n % _n % n % n %
20.T use music to teach new vocabulary. 3 55 12 218 27 491 4 73 9 164
21.Tusemusic to teach listening and speaking skills. 4 73 19 345 16 291 9 164 7 127
22. T use music to teach grammar. 4 73 10 182 16 291 5 91 20 364
23. Tuse music to teach reading and writing skills. 1 18 11 200 15 273 10 182 18 327
24.1 use music to teach cultural features. 3 55 14 255 18 327 10 182 10 18.2

+2 =always +1= often 0=sometimes -1=rarely -2=never

Results of item 20 showed that 49.1% sometimes used music to teach new vocabulary. Item 21 indicated that 41.8%
(including 7.3% and 34.5%) used music to teach listening and speaking skills as much as possible. Item 23 presented
32.7% of the teachers, as the biggest portion among the five options, never used music to teach reading and writing
skills, similarly, 36.4% never used music to teach grammar in item 22. Then, the result from item 24 indicated most of
the teachers (32.7%) sometimes used music to teach cultural features.

To investigate the problems of teachers using music in their English teaching, the questionnaire was given six
statements of problems from the previous studies and one open-ended question item 25 for participants to respond to the
problems they personally met while they using music in English teaching. The quantitative analysis and qualitative
analysis of the results were illustrated separately in Table 5 and 6. Firstly, the quantitative analysis of six statements
about teachers’ problems of using music in English teaching was shown in Table 5 below.

TABLES
TEACHERS’ PROBLEMS OF USING MUSIC IN ENGLISH TEACHING (N = 55)
Statement +2 +1 0 -1 =2
n % n % n % n__ % n_ %

7.1t is hard to find appropriate songs/music for each lesson. 8 145 28 509 8 145 6 109 5 91
8. The activities involving music are time-consuming. 3 55 18 327 26 473 7 127 1 18
10.T have problems with following the rhythm. 2 36 10 182 12 218 17 309 14 255
12.1don’t have enough time to prepare music for each lesson. 6 109 14 255 22 400 9 164 4 73
14. T have little training to use music in English teaching,

so I don’t know how to use music effectively. 12 218 13 236 14 255 11 200 5 091
16. In my school, the classrooms don’t have any equipment to

play music for students. 2 36 4 73 10 182 7 127 32 582

+2= strongly agree +1=agree 0= neither agree nor disagree -1= disagree -2= strongly disagree

The result of item 7 indicated 65.4% (including 14.5% and 50.9%) agreed that it is hard to find appropriate
songs/music for each lesson. Then, in item 8, 47.3% chose ‘neither agree nor disagree’ about activities involving music
are time-consuming, but still many participants (38.2%) agreed so. Item 10 revealed that the majority (56.4%) of the
participating teachers did not think they have problems with following the rhythm. The result in item 12 showed that
40% neither agreed nor disagreed about the teachers don’t have enough time to prepare the music for each lesson. Most
of the teachers (45.4%) indicated that they have little training to use music in English teaching, so they don’t know how
to use music effectively. Then, the result from item 16 revealed that a large part of the teachers (70.9%) disagreed with
the statement that classrooms don’t have any equipment to play music for students in their schools.
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Apart from the problems mentioned above, there were some other problems teachers responded in the open-ended
question. The qualitative analysis of the result was shown in Table 6, 22 participating teachers responded to their
problems while using music in English teaching, which can be categorized into four main aspects by using content
analysis.

TABLE 6
SUMMARY OF OTHER PROBLEMS ABOUT TEACHERS USING MusIC (N=22)
Problem category n % Keynotes from item 25

- inappropriate language uses in music 12 54.6% spoken language; grammar errors; idioms, slang, dirty phrases.

- teacher personal issues 6 27.3% personal not so interesting in music; little experience of using music;
lack in confidence of music.

- contents of music 3 13.6% limitation of contents variety; content inappropriate.

- students’ learning styles 1 4.5% unknown students like music or not.

As illustrated in Table 6 above, the biggest problem responded by the most participants (54.6%) was considering the
language uses in music were inappropriate, such as the wrong grammatical forms, too many dirty phrases, etc. Then, as
for the second problem, 27.3% of the teachers thought that the problems pertaining to themselves like teachers lacked
the experience of using music in English teaching, or teachers were personally not so interested in music. The third
problem was about the contents of music, 13.6% of the teachers indicated nowadays the contents of music were limited
and some contents were inappropriate for secondary students. And there was one teacher who considered it was hard for
teachers to identify their students’ styles, thus, teachers cannot decide to use music or not, and to use what kind of
music.

IVV. DISCUSSION AND RECOMMENDATION FOR FUTURE RESEARCH

The results of this study indicated that English teachers’ personal attitudes toward music were significantly positive,
as well as the beliefs in using music to teach English and music benefits for English learning. As in the results, the
highly positive attitude is held by the teachers regarding music as a flexible tool and the authentic materials for English
teaching, which implied that English teachers in the current study strongly believe in the pedagogical benefits and
values of using music in their English teaching. Similarly, the English teachers’ beliefs in music benefits for English
learning are also positive, which indicated that English teachers in the current study have strong realizations that music
could benefit English language learning, such as help the memorization, create a relaxing learning context, etc. Overall,
the findings in the current study are parallel to the previous research studies of Tse (2013) in Malaysia and Sevik (2011)
in Turkey. Tse (2013) concluded that Malaysian teachers have perceptions about the high values of using songs in ESL
teaching, and the results in Sevik’s (2011) research showed that Turkish EFL teachers hold strong beliefs in the value
and effectiveness of using music in EFL teaching as well.

Surprisingly, the results of the intentions of using music in English teaching mismatched with the teachers’ attitudes
and beliefs. The quite low frequency of using music in teachers’ daily English teaching was indicated in the result,
especially teachers never use music to teach English grammar or writing and reading skills. In other words, even though
English teachers hold significantly positive attitudes and beliefs in using music in English teaching, actually they
somehow do not use music frequently as a teaching tool to accomplish their teaching intentions, which can be explained
by the problems that English teachers reflected in the current study. By the quantitative and qualitative analysis of the
problems, the reasons could be discovered as 1) teachers consider the low quality of the appropriate language uses in
music, and 2) teachers lack the relevant training and experience to use music effectively and confidently in English
teaching.

Therefore, further study can focus on analyzing the language uses in the lyrics of pop music, in order to help teachers
find out more appropriate music that can be used in teaching. And further study also can explore the relevant training
course for English teachers to learn how to use music effectively with different teaching purposes in English class.

However, there are a few limitations to the current study. The number of participants in the current study was limited.
Then, the time for collecting data was a one-day stance. Finally, the data were collected only by the questionnaire.
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