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Abstract—English is widely used in global business, science, and technology, making it an essential skill for 

undergraduates in Saudi Arabian universities. Additionally, English is a requirement for students to 

communicate effectively in various fields, such as computing and medicine, in Saudi universities. Learners’ 

evaluation of their syllabus plays a crucial role at most higher education institutions. This study, a collaborative 

effort between students, teachers, and researchers, provides insightful information about how learners perceive 

and evaluate the English syllabus used in their medical courses. Data on evaluating the English syllabus were 

obtained from questionnaires completed by 44 first-year medical students at the University of Hail (UOH). Semi-

structured interviews were conducted with five teachers to acquire more specific and detailed information. 

Therefore, the present study uses a mix of quantitative and qualitative methods to evaluate the English syllabus 

for first-year medical undergraduates, which could help to tackle areas of weakness and ensure that the syllabus 

remains relevant to students' needs. The results of the current study show that the English syllabus does not 

meet the needs of medical students at UOH. It is concluded that the English syllabus, specifically the English 

syllabus within the medical department at UOH, requires significant revision. It is hoped that this research will 

guide educators and decision-makers in addressing areas of weakness and ensuring that the syllabus remains 

aligned with students' evolving needs. 

Index Terms—English syllabus evaluation, University of Hail, medical students, English language syllabus level 

and content, EFL students 

I. INTRODUCTION

A. The Importance of Learning English in Saudi Arabia

English is widely considered an international language which is used by people from various linguistic backgrounds to

communicate effectively. Much information, including scientific research, news, and educational resources, is available 

in English, making it essential for knowledge acquisition. English is often the primary language in most academic fields, 

including international medical communication. Medical professionals usually pursue further education and training 

delivered in English. As English language skills play a crucial role in the global healthcare industry, there is a pressing 

need to enhance medical English teaching (Guan & Scott, 2024). Over the previous couple of decades, there has been 

significant development in English-medium teaching programmes at Saudi universities and colleges (Alqarni et al., 2024; 

Alnasser, 2022; Al-Hoorie et al., 2021; Allmnakrah & Evers, 2020; Almoaily & Alnasser, 2019; Elyas, 2008, 2011; Elyas 

& Picard, 2010, 2013, 2018; Elyas & Badawood, 2016; Elyas & Al-Ghamdi, 2018; Phan & Barnawi, 2015; Barnawi & 

Al-Hawsawi, 2017; Barnawi, 2017, 2021a, 2021b). Several factors have contributed to this rapid expansion of English-

medium instruction in Saudi Arabia. These include the drive for globalisation (Phan & Barnawi, 2015), economic 

development (Elyas & Picard, 2013; Elyas & Al-Ghamdi, 2018), the need for instructional reforms (Allmnakrah & Evers, 

2020), and the ambition to improve universities’ rankings (Kirkpatrick, 2014; Tsou et al., 2017), all within the context of 

a more interconnected global environment (De Costa et al., 2020). These factors have led to the widespread adoption of 

English-based instruction, especially at top-tier universities in Saudi Arabia (De Costa et al., 2021). They are part of a 

broader movement toward creating globalised universities (Collini, 2012). Medical students at UOH study English in 

their preparation year, and they go on to study English language for beginners in year one at medical college. In year one, 

medical students study all the medical subjects in English, and Engl-100 is a required English course. The researcher 

noticed some unofficial complaints about the English syllabus from year-one medical students, and it was also observed 

that 100% of both male and female medical students got an A+ grade in the Engl-100 syllabus. Therefore, this study 

evaluated the English syllabus according to students’ perspectives and suggestions for improving the syllabus. 

B. Evaluation

Over the past two decades, educational institutions have faced increasing pressure from various sources to assess and

enhance their programmes. As a result, the current assessment, evaluation, and improvement process are far more complex 

and very different from how they were fifty years ago—or even two decades ago—with competing standards, priorities, 

findings, and claims, making it challenging for practitioners and consumers to navigate (Stufflebeam & Shinkfield, 2007). 
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As a result, evaluators must guide the evaluation process and plan evaluations carefully, considering how every step, from 

start to finish, will influence its eventual use (Patton, 2008). 

C. Syllabus Evaluation

Assessing a syllabus is essential to ensure that it fulfils the learning objectives. Assessing how engaging and compelling

the current syllabus can lead to adjustments that improve student motivation and participation. In short, ongoing 

evaluation of the English syllabus helps to maintain its quality, relevance, and effectiveness, ultimately enhancing the 

educational experience for students. For instance, medical learners must become acquainted with the demands of their 

future profession through real-life experiences to advance professionally (Salehi et al., 2015). It is essential to pay close 

attention to students’ opinions to maintain a comprehensive overview of all aspects of the English language syllabus. 

Recognising learners’ perceptions is crucial to teachers' and university leaders'/managers’ roles in creating an effective 

educational environment (Al-Mutairi & Elsawy, 2021). 

Previous studies in this field have revealed the importance of syllabus evaluation, such as research conducted by Usman 

and Anwar (2021), which focused on evaluating the English for Specific Purposes (ESP) syllabus for first-semester 

nursing students. The study was grounded in a needs analysis framework. The evaluation of the ESP syllabus for nursing 

students showed that it needs to be revised to align with the findings of the needs analysis. Meanwhile, research by Le 

and Tran (2021) explored the perceptions of 100 English as a foreign language (EFL) students regarding an English 

language training curriculum designed for English majors at a university in Vietnam. The findings indicated that the 

students believed the curriculum's five components—objectives, content, materials, teaching methods, and assessment—

were not optimised. Additionally, the participants recommended making specific adjustments to these components to 

enhance the curriculum's effectiveness and better align it with students' requirements. 

The actual language needs of medical students are often overlooked by those who create educational materials, who 

may not fully understand the specific language demands of individual faculties (Sojoodizadeh et al., 2020). English 

departments at these universities should work to create supportive programmes for learners in the medical field to enhance 

their interaction skills. Additionally, the results indicate that analysing learners’ language expectations must go beyond 

just reading; the goal is to develop a range of skills to make them better prepared for effective interaction in English. 

The study addresses the following research question: 

Is the English syllabus suitable for year one medical students at UOH? 

Previous studies have shown a noticeable gap between learners’ needs and the syllabuses they study, leading to student 

dissatisfaction. In this context, our study is designed to evaluate the English syllabus for year one medical students, 

focusing on students’ perceptions, to ensure its relevance. We employed both quantitative and qualitative methods to gain 

a more comprehensive understanding of students’ evaluation of their English syllabus. The insights gained will be 

instrumental in enhancing the syllabus to better meet learners' needs and improve their progress. The current study 

concludes by discussing the practical implications for educators and learners, providing actionable recommendations and 

paving the way for future studies. 

II. LITERATURE REVIEW

This section discusses the definition of evaluation and various types of syllabus evaluations before examining previous 

studies about syllabus evaluation. 

Evaluation involves assessing the quality, significance, and value of something or the outcome or result of evaluations 

(Scriven, 1991). Rossi et al. (2004) defined programme evaluation as “the use of social research methods to systematically 

investigate the effectiveness of social intervention programs in ways adapted to their political and organizational 

environments and designed to inform social action to improve social conditions” (p. 28). 

The following comprise the three main types of evaluation: diagnostic, formative, and summative assessment (see, e.g., 

Chufama, 2021; Liu, 2012). Diagnostic evaluation helps learners to assess their understanding or abilities within a specific 

area, ensuring that any misconceptions are addressed before further education occurs (Boud, 1995). Formative evaluation 

focuses on tracking the implementation of programmes and analysing the processes involved (Altschuld & Austin, 2006). 

In contrast, summative evaluation is concerned with the findings or consequences of the programme, providing insights 

for final determinations about how the course should be taught, for instance. It focuses on evaluating the extent to which 

a learner has met predefined formal objectives (Bloom et al., 1971). 

The following are examples of diagnostic evaluation: preliminary tests (on knowledge and skills), self-evaluations 

(assessing abilities), forum posts (on topic-specific questions), and interviews (short, individual 10-minute discussions 

with each learner) (Chufama, 2021). Some of the main types of formative assessment include: observing learners’ in-

class tasks; homework assignments that are used as preparation for exams and class discussions; reflective journals 

assessed regularly throughout the term; question and answer discussions, both structured and spontaneous; and student 

feedback gathered through periodic responses to targeted questions about the instruction and their self-assessment of 

achievement and development. Examples of summative evaluation are: exams; final exams (a definitive summative 

evaluation); projects submitted in stages as formative evaluations; teachers’ self-assessments; and learners’ course 

evaluations. 

Earlier research has examined medical students' English language needs from various perspectives and across different 
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global environments. Student course evaluations are a prevalent and essential aspect of the higher education environment. 

Some previous ESP evaluation studies have revealed mismatches between students’ expectations of their English 

textbooks and the textbooks used to teach the course. For instance, Le et al. (2021) examined how learners evaluate the 

ESP syllabus used at a medical college in Vietnam. This study is significant for educators and syllabus designers as it 

provides insights into the effectiveness of the ESP syllabus in a specific context. After a year of use, the users, including 

medical students and their instructors, provided feedback informally. The findings of this research showed that learners 

were generally satisfied with the ESP coursebook, particularly regarding its coverage of the four areas of proficiency 

(reading, writing, speaking, listening), the inclusion of vocabulary and grammar, relevant content, a clear social and 

cultural context, and its suitability for mixed-level learners. However, participants generally agreed that the coursebook 

did not adequately address interactive abilities, that the grammar examples could be more engaging, that the visuals lacked 

variety and quantity, and that the cover was plain and unappealing. 

The recent growth of online teaching, especially following the COVID-19 pandemic, represents a significant shift away 

from traditional instructor-focused approaches towards more student-focused classrooms. As ESP is a learner-centered 

approach, web-based instruction effectively supports the concepts associated with ESP, such as promoting self-directed 

learning, independent choices, flexibility in terms of time and location, and how the role of teachers is evolving from 

teaching to guiding (Meddour, 2015). Therefore, it is of value to investigate the effectiveness of online learning in an ESP 

environment. Course evaluation by students has become an essential feedback resource for instructors to assess 

programme presentations and evaluate the effectiveness of their teaching. A study by Meddour (2015) assessed the 

efficacy of an online-focused ESP course delivered to 42 master's learners in Computer Science at Biskra University. It 

also evaluated how well the teacher met the programme goals regarding addressing the students' requirements. A 

summative assessment list was used as the study tool with which to achieve this. The results indicated that students 

approved of their engagement in various web-based activities and the feedback provided by the instructor. Nevertheless, 

learners expressed discontent with the impersonal nature of online-based teaching and felt that it did not adequately equip 

them for educational and career-related difficulties. 

In contrast, research by Salehi et al. (2015) and Hadi and Zahra (2024) aimed to assess the ESP textbooks used in 

university medical courses. Both studies showed that instructors and learners held positive views about the content of 

their ESP textbooks. However, these studies also identified potential areas for improvement, such as the need for more 

authentic texts. Students who participated in those studies added that using more authentic texts in their course would be 

preferable, as the textbook alone would not equip them for their future careers. Additionally, the findings indicated that 

there was a notable difference in the perspectives of teachers and students towards the ESP textbooks (Salehi et al., 2015). 

Furthermore, recent research by Guan and Scott (2024) found that the course materials, learning setting, and teacher 

efficiency were key elements that shaped students' perceptions of the quality of medical English courses. Learners 

highlighted the necessity for more effective and relevant content, noting that the existing materials and course books did 

not adequately prepare them for the interaction challenges that they would face in their medical careers. 

There is a lack of research on this topic within the Saudi setting. One of the few relevant studies in the Saudi context 

was conducted by Alrashed and Abdel Latif (2025), which explored the English language challenges faced by Saudi 

university medical learners, the strategies they employed to address these challenges, their assessment of the English 

instruction at their institutions, and their views on their requirements for English language skills. The learners' greatest 

language needs were found to be enhancing their medical vocabulary and speaking skills, while they were least concerned 

about listening. Although they generally appreciated the efforts of medical faculty and language instructors to improve 

their English, they expressed less satisfaction with the English courses offered at their universities. They felt that more 

emphasis should be placed on developing learners' expressive language abilities and ensuring that they can interact 

fluently using the medical vocabulary to improve their medical English education. Alhamami and Almelhi (2021) 

conducted a study using two questionnaires to examine English as the teaching medium in healthcare programmes. They 

identified several challenges involved in using English to teach medical learners in Saudi Arabia, namely that learners’ 

weak English abilities negatively impacted their academic performance, with listening and speaking fluency being their 

primary deficiencies. Similarly, Qadeer and Chow (2023) conducted a study using a student questionnaire and teacher 

interviews to assess English language obstacles among foundation-year healthcare learners at a Saudi university. Their 

findings showed that learners struggled more with writing and reading than listening and speaking skills, with writing 

being their most challenging language skill. 

Several studies have focused on the English language requirements of Arab university medical learners. Sabbour et al. 

(2010) distributed a questionnaire designed to gather opinions from medical learners and teachers in Egypt about the use 

of English as a medium for teaching. As a result of the many challenges they faced in relation to English, most learners 

in this study preferred to use Arabic for their medical courses and relied on translation during their studies. Mohamed et 

al.’s (2024) survey showed that medical students in the United Arab Emirates greatly valued ESP courses, as their primary 

language goal was to improve their medical vocabulary and communication skills. Farea and Singh (2024) employed a 

mixed methods approach to determine the language needs of medical learners in Yemen. Their study uncovered 

differences in how learners and teachers prioritised language abilities. While learners considered listening and reading 

the most crucial skills, their instructors considered writing and listening more important. Using a survey conducted at a 

Bahrain university, Tayem et al. (2020) investigated the English language challenges that might affect medical learners’ 
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performance. Most learners believed that their degree of English competence did not impact their academic results. The 

research also highlighted concerns among Bahraini learners about their performance in terms of using medical vocabulary 

and oral English skills. 

Another set of pertinent studies was carried out in non-Arab Middle Eastern contexts. For example, Sadeghi et al. 

(2013) explored the relationship between Iranian medical learners' English proficiency and their performance in 

healthcare courses. The findings showed a significant link between the learners’ English skills and academic success. 

Additionally, two other recent studies have been published regarding the language requirements of medical learners in 

Iran. The study by Atai and Abbasi (2023) found a disparity between how students and medical faculty members rated 

the significance of learners’ language requirements. While the learners required improvement in all areas of language, the 

English courses offered only addressed their reading skill requirements. Meanwhile, Khalili and Tahririan (2023) 

discovered challenges in teaching medical English across five Iranian medical institutions due to inappropriate materials, 

students' low levels of engagement, and the diverse proficiency levels in English classes. Their research also showed that 

listening, speaking, writing, and reading skills were not consistently practiced in the English courses on which learners 

were enrolled. 

Kayaoğlu and Dağ Akbaş (2016) examined the academic English requirements of medical learners in Turkey by using 

a survey that addressed the learners’ reasons for learning English and the skills they needed. Their results indicated that 

speaking was the most crucial skill for learners to develop, followed by listening, reading, and writing. Lodhi et al. (2018) 

surveyed the English language requirements of medical learners in Pakistan and practicing doctors. They discovered a 

significant disparity between the English skills needed in the workplace and the English teaching offered to medical 

learners. The participants in their research emphasised the need for various forms of English education to be incorporated 

into medical curricula. Meanwhile, Gayessa and Mohammed (2024) investigated the English language requirements of 

health sciences learners at a university in Ethiopia using qualitative observation and interview methods. Their findings 

revealed that, in comparison to reading and grammar, learners faced more significant challenges with writing, medical 

vocabulary, speaking, and listening. 

Wahyuni (2021) conducted a study set in Indonesia that used a survey to examine the English language needs of 

medical students in both academic and professional contexts. Most participants identified enhancing their English 

listening and speaking skills as their primary professional language requirements. Regarding academic needs, the learners 

prioritised interactive skills and methods for academic reading. In a mixed strategy piece of research that employed a 

survey and learner and instructor interviews, Reynolds et al. (2023) explored the challenges faced by Taiwanese learners 

in learning English healthcare terminology. The findings revealed that learners struggled with unfamiliar medical terms 

due to a lack of contextual writing practice, limited instructor feedback on terminology usage, and limited exchange of 

information among instructors about instructional approaches. 

Addressing essential factors such as the motivational environment is more effective than simplifying the course. 

Another study by Reverter et al. (2020) gathered data from learners’ assessments over a three-year period, from 2015 to 

2018. The study suggests that while student evaluations are often seen as a measure of teaching effectiveness, they are 

more strongly influenced by the learning environment and motivational factors than course difficulty or teaching style. 

The authors argue for a more nuanced understanding of student feedback and highlight the importance of fostering a 

supportive, engaging, and motivating educational environment. This underscores the educators' role in creating such an 

environment. 

A further study by Jones et al. (2022) explored the relationship between the motivational environment and learners' 

assessment of instruction. The results showed a strong connection between students' evaluations of instruction and the 

motivational climate. Additionally, learners evaluated programmes less favourably when they perceived them as more 

straightforward, even after accounting for the motivational environment and the demographic composition of the class. 

These findings suggest that enhancing the motivational climate, including factors such as encouraging autonomous 

learning, relevance, expectations of success, situational engagement, and support, rather than merely simplifying courses, 

could offer a more practical approach to enhancing learners' assessments of education. 

III.  METHODOLOGY 

A.  Participants 

The current study stands out in its approach. It utilises quantitative and qualitative methods to delve into students’ 

evaluations of the current English coursebook. This comprehensive method enables a more thorough understanding of 

the students' perspectives. 

Evaluating a programme using qualitative methods is a potential substitute for quantitative assessments, yet there has 

been less research into their effectiveness than quantitative methods. Therefore, Steyn et al.’s (2018) research addressed 

this gap by exploring and evaluating a new approach to collecting qualitative responses from learners at a higher education 

institution in South Africa. The programme assessment approach offers insights into the aspects of instruction that matter 

to learners as they reflect on their educational journey. The research findings also highlight the significance that learners 

attach to assessments. However, it could be argued that the focus on assessments may have diminished the importance of 

other elements of learners’ educational journey. Furthermore, the results of the learners’ evaluation are valuable because 

they can be used to guide significant enhancements in the course material and teaching techniques. More constructive 
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feedback was generated by encouraging learners to suggest ways to enhance the programme rather than merely asking 

for an evaluation. These comments, particularly the learners' suggestions, promise significant improvements in the 

syllabus. These comments were thought to be more beneficial than the evaluative feedback typically collected through 

questionnaire-based evaluation. Therefore, we asked for students’ assessment and suggestions regarding their ESP 

syllabus in the current study. 
 

 
Figure 1. Gender of the Participants 

 

The study involving 44 students, 52.3% female and 47.7% male first-year medical students (see Figure 1) and five 

instructors, was conducted with thoroughness and attention to detail. The questionnaires and interviews were conducted 

in the participants’ native language (Arabic) to ensure their understanding and increase the research's validity. The surveys 

provided critical views from the students regarding the content of their English syllabus, and the semi-structured 

interviews with the teachers helped to give a more detailed understanding of the students’ responses to the questionnaire. 

Previous studies (e.g., Steyn et al., 2018) have indicated that qualitative programme assessments offer a more 

comprehensive, learner-focused view of the learner journey than quantitative assessments. However, qualitative methods 

offer a more thorough, contextually nuanced understanding of the learner journey, providing insights widely seen as 

valuable for enhancing instruction and the overall educational quality. Ethical approval was obtained from all participants 

before data collection to ensure compliance with the ethical requirements for conducting the study. 

B.  Data Analysis 

SPSS, a widely used piece of statistical software, was chosen to analyse the quantitative data and produce graphs due 

to its ability to handle large datasets and perform complex statistical analyses. Thematic analysis was used to analyse the 

qualitative data. The information obtained from the interviews was examined using thematic analysis, a technique for 

recognising, exploring, and presenting patterns in the data. Thematic analysis is valued for its flexibility and ease of use, 

making it well-suited to the qualitative focus of this study, as it emphasises the content of participants' responses—the 

'what', rather than how it is expressed (Willig & Rogers, 2017). As Braun and Clarke (2006) note, “Through its theoretical 

freedom, thematic analysis provides a flexible and useful research tool, which can potentially provide a rich and detailed, 

yet complex, account of data” (p. 5). 

IV.  RESULTS 

The following section presents this study's survey and interview findings, which are discussed later in the discussion 

section concerning previous literature. 

A.  Questionnaire Data 

The surveys were distributed to 52.3% female and 47.7% male first-year medical students at the UOH. 

Is the English language syllabus content suitable for improving my English? If so, why? 

Only two students out of 44 thought that the English content of Engl-100 was suitable for their needs, while most 

considered the content inappropriate for improving their English proficiency. When asked why, several students 

mentioned that it was mainly because the English syllabus that they are currently studying in year one is much easier than 

the English syllabus that they followed in the foundation year; it is essentially a repetition of what they had previously 

studied at school. Other students stated that their English textbooks were equivalent to those used at primary school level, 

and not university level. Additionally, one student stressed the importance of learning English to help them understand 

the medical subjects taught in English. Nevertheless, their English syllabus (Engl-100) was perceived as too simple. “It 

is a waste of our time to study this level of English language,” student S3 reported, referring to Engl-100 classes they had 

52.30%

47.70%

Gender

Female Male

THEORY AND PRACTICE IN LANGUAGE STUDIES 1651

© 2025 ACADEMY PUBLICATION



taken in year one. 

Furthermore, the students expressed a strong desire for more advanced English content. Several participants noted that 

the English content they had previously studied in the foundation year was significantly more advanced than that which 

they were learning in year one. “If we have already passed much more advanced English subjects in the foundation year, 

why are we repeating studying English with much easier content?” S12 questioned. S1 added, “I hoped that medical 

terminology would be included, and the number of unrelated terms found in some sections of the textbook reduced". The 

students' plea for more advanced English to help them learn medical subjects more effectively was clear and urgent. 
 

 
Figure 2. Is the English Language Content Suitable for the Needs of the Medical Specialisation? 

 

Figure 2 indicates that, from the student's perspective, 55.8% found the English language syllabus unsuitable for their 

medical specialisation needs, while 44.2% thought it was suitable. This perspective, consistent with the results of the 

previous question, highlights the students' struggle with a syllabus that is below their current level of English and contains 

content unrelated to their medical specialisation. 
 

 
Figure 3. How Would You Compare the Level of English Language Lectures to Your Proficiency in English? 

 

The above Figure reveals that 65.1% of year one medical students considered the level of the English language lectures 

elementary compared to their proficiency in English, while 7% considered it easy. Meanwhile, 25.6% considered it 

suitable for their level, and only 2.3% thought it was tricky. This result corresponds to their grades in Engl-100, as it was 

found that 100% of the medical students got A+. 

What are your suggestions for improving the English language syllabus overall? 

Students’ answers to this question mainly centred on improving their English syllabus to match their level of English 
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proficiency, making the content related to their medical specialisation, and focusing on improving their speaking skills. 

Some participants responded to this question with suggestions for improving their English syllabus. However, four 

participants suggested removing the English course from the syllabus or not making it mandatory for first-year medical 

students, as they study their medical curricula in English, which means their English level will have already improved. 

Most of the students' comments in response to these questions indicated that the English course they studied in year one 

is too simple and below their proficiency level, and the content is unrelated to their field. For instance, S11 suggested: 

"Please remove the English course in year one. It is just a repetition of what we have already taken in the preparatory 

year". Thus, S2 concluded: “Why waste my time on an English course that is below the level of the English syllabus at 

the preparatory level?”. Furthermore, S5 stressed the importance of improving the syllabus level to match their needs: 

“We need more advanced English to help us with our medical subjects taught in English.” Meanwhile, S9 added: 

"As for the English course in the first year of medical school, there were no medical terms in the syllabus, and most of 

the grammar had already been covered extensively in the preparatory year. The vocabulary was elementary, so there was 

no real difference—it felt like we were studying it again. This does not help with language development when the learning 

level remains basic and repetitive". 

Other participants offered suggestions about how the English language syllabus could be improved, such as by making 

it more suitable for their current level of English proficiency. Furthermore, it was proposed that the person responsible 

for choosing their English syllabus should consider the students’ specialisation when deciding on an appropriate English 

syllabus so that the content could be tailored accordingly: "Reduce the amount of vocabulary unrelated to medicine and 

its terminology, and increasing the amount of medical vocabulary," S6 suggested. The English language syllabus content 

should be appropriate for the goals of the medical college. It was also suggested that the focus of the English exam should 

be on speaking and other language skills to improve students’ speaking skills and on practising speaking using the English 

language, as they did in the foundation year. S7 suggested that “a regular session or part of the curriculum should be held 

throughout the year within the English course, where we have to speak in English on a specific (medical) topic, which 

would help us learn to speak English and build self-confidence”. 

B.  Interview Data 

Five teachers who teach year one medical students at the UOH participated in the current research by providing their 

views and suggestions regarding the English syllabus content for first-year medical students, which yielded more in-depth 

information. Two participants undertaking administrative roles as well as their teaching roles at the UOH revealed that 

they had received emails from students expressing dissatisfaction with the English classes: “I receive emails from students 

asking to drop the Engl-100 syllabus as it is too easy and there is no point attending the classes… it is a waste of time”. 

The teacher interview data revealed that some medical students asked some of their teacher/administrators to drop the 

Engl-100 syllabus because they felt it was too easy and, therefore, there was no point in attending the classes. However, 

they were not allowed to do so because attending Engl-100 classes is a university requirement. All the teachers suggested 

a more advanced English syllabus for year one medical students, explicitly focusing on medical content matching students’ 

perspectives. 

V.  DISCUSSION 

This section discusses the current research results encompassing students’ views and suggestions about their English 

syllabus in light of previous literature. Firstly, according to the results of the current study, most students believe that the 

level and content of the current English syllabus are not beneficial, not relevant, too easy, and, therefore, a waste of time. 

They also felt that the content did not apply to their medical specialisation. Consequently, it does not meet their needs, 

which corresponds with their teachers’ views, as they also believe that the level of the English textbook used in the course 

is below the students’ English proficiency level and the content is not relevant. 

The results shown in Chart 3 are similar to those obtained for the first question, whereby the majority agreed that the 

English language syllabus content is unsuitable for their goals of improving students’ English, and it is far below their 

current level of English proficiency. Similarly, according to Chart 3, most of the participants considered the level of the 

English language lectures to be elementary compared to their proficiency in English. Similarly, the results of the second 

question aligned with both of the aforementioned results, as more than half of the students disagreed when asked if the 

English language syllabus's content was suitable for their medical specialisation needs, which is supported by previous 

studies such as Alrashed and Abdel Latif (2025). However, this result contradicts findings from previous research, such 

as Salehi et al. (2015) and Hadi and Zahra (2024), who reported that teachers and students held positive opinions about 

the content of their ESP syllabus. However, the current study concurred with previous studies such as those by Le et al. 

(2021) and Meddour (2015), Usman and Anwar (2021), and Le and Tran (2021), in which students expressed negative 

opinions about their course and stated that it did not meet their needs. Therefore, the English syllabus must be improved 

to better align with students’ needs. 

The interview results corresponded with students’ perspectives when the participants were asked if the content of the 

English syllabus was suitable for their level of English proficiency, a statement with which the majority disagreed, as well 

as when asked how they find the level of the English language lectures compared to their proficiency in English, in 

response to which most of them chose ‘very easy’ (see Chart 3). This aligned with the fact that all of the medical students 

THEORY AND PRACTICE IN LANGUAGE STUDIES 1653

© 2025 ACADEMY PUBLICATION



got a grade of A+ in Engl-100, and was also in accordance with the teachers’ interview data. For example, teacher 1 stated 

that he believes the current English syllabus is below the proficiency level of the medical students. It appears that the 

teachers’ views about the English syllabus support the students' opinions regarding the deficiencies of the English syllabus 

that they studied in year one, due to it not being appropriate for their proficiency level. According to the data from the 

present study, it appears that the medical students were not satisfied with the English classes that they studied in year one, 

which contradicted the findings of Salehi et al. (2015) and Hadi and Zahra (2024), as they found that both teachers and 

students had positive opinions regarding the content of their ESP textbooks. However, it aligned with previous studies in 

that the English course for medical students did not meet their needs in certain respects, such as its irrelevant content (e.g., 

Khalili & Tahririan, 2023; Reynolds et al., 2023; Lodhi et al., 2018; Guan & Scott, 2024; Le et al., 2021) and, therefore, 

when students were asked about their suggestions for improving the English syllabus, they emphasised the need for more 

impactful and applicable material to equip them for the communication obstacles that they would encounter when 

practicing in their medical professions (Guan & Scott, 2024). 

 Furthermore, the students who participated in the current study were convinced that they needed more advanced 

English with relevant medical content to help them improve in the other medical subjects they were studying that were 

taught in English. This result aligns with Sadeghi et al.’s (2013) findings, highlighting a strong connection between the 

students' English abilities and educational achievements. 

Secondly, the findings of this research also revealed the main reasons why students believe that the English textbook 

is not suitable for them, with the majority confirming that their English syllabus is too easy compared to their level of 

English proficiency. It is possible that improving the motivational environment by focusing on variables such as ensuring 

relevance and providing assistance may be a more effective strategy for enhancing learners' perceptions of education 

rather than merely simplifying the course (Jones et al., 2022; Reverter et al., 2020). 

Furthermore, participants in the current study suggested several crucial factors to consider when choosing their English 

syllabus. For example, to improve the English syllabus for medical students, it should be tailored to their proficiency level 

and relevant to their field of study. When selecting the syllabus, the students' specialisation should be considered to ensure 

that the content aligns with their medical focus. Additionally, English speaking skills should be considered alongside 

other language abilities, and practical communication should be encouraged, as suggested by the participating students. 

The notion that medical students need to improve their speaking skills is supported by previous research such as Alrashed 

and Abdel Latif (2025), Ani (2024), Tayem et al. (2020), Wahyuni (2021), Kayaoğlu and Dağ Akbaş (2016), Le et al. 

(2021), and Alhamami and Almelhi (2021), which found that students prioritised the importance of focusing on improving 

their oral skills. However, it contradicted Qadeer and Chow (2023), who reported that students need more help with 

writing and reading than speaking skills. Additionally, the syllabus should align with the goals of the medical programme 

and include regular sessions in which students speak about medical topics, thus helping them to enhance their language 

skills and build confidence. Sojoodizadeh et al. (2020) highlight that the unique language needs of medical students are 

often overlooked by those whose job is to develop educational materials, who may not fully grasp the specific language 

demands of medical disciplines. Therefore, it was suggested that English departments should design targeted programmes 

to improve medical learners’ interaction skills. Additionally, the study emphasises that addressing language expectations 

must go beyond reading and aim to develop a broad set of skills to better prepare students for effective communication in 

English. 

VI.  CONCLUSION 

The current study achieved its aim by exploring medical students' opinions and recommendations regarding their 

English curriculum at UOH in the context of previous research. It highlighted a significant issue: Most students find the 

current English syllabus irrelevant, too easy, and not aligned with their medical specialisation, a sentiment echoed by 

their teachers and their Engl-100 grades. This dissatisfaction contrasts with previous studies in which students and 

teachers reported positive opinions of their English syllabuses. However, similarly to previous research (e.g., Le et al., 

2021; Khalili & Tahririan, 2023; Reynolds et al., 2023; Lodhi et al., 2018; Guan & Scott, 2024; Le et al., 2021), students 

expressed concerns that the course did not meet their needs. Consequently, students stressed the importance of having 

more relevant and adequate resources available to prepare them for the communication challenges they would encounter 

in their medical careers (Guan & Scott, 2024). This highlights the urgent need for a re-evaluation and potential overhaul 

of the current English syllabus. 

The findings highlighted students’ dissatisfaction with the English syllabus because they found it too easy for their 

English proficiency. It has been argued that educational materials often overlook medical students' specific language 

needs and suggested that English departments should create specialised programmes to enhance interaction skills and 

overall communication (Sojoodizadeh et al., 2020). However, this presents an opportunity for improvement. Enhancing 

the motivational environment by focusing on relevance and support could increase students' engagement and motivation. 

This approach could be more effective than merely simplifying the course (Jones et al., 2022; Reverter et al., 2020). It 

offers a promising route towards a more effective and engaging English syllabus. 

Furthermore, as well as emphasising that the English syllabus should be tailored to students' proficiency levels and 

medical specialisations, the students stressed the importance of focusing more on speaking skills for practical 

communication. They proposed holding regular sessions where students discuss medical topics in English to build their 
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confidence. This finding that medical students need to enhance their speaking skills aligns with previous studies such as 

those by Alrashed and Abdel Latif (2025), Ani (2024), Tayem et al. (2020), Wahyuni (2021), Kayaoğlu and Dağ Akbaş 

(2016), Le et al. (2021), and Alhamami and Almelhi (2021), all of which highlighted that students prioritise improving 

their oral skills. As a result, it was recommended that English departments create specialised programmes to enhance the 

interaction skills of medical students and tailor them to their needs to better equip students for their medical careers and 

enable them to communicate successfully in English (Sojoodizadeh et al., 2020). 

Continuous evaluation is essential to keep the syllabus relevant to the students. The current research aimed to evaluate 

the English language textbook in order to improve it to meet students’ needs and maintain the quality of the courses taught 

to students. It is hoped that this will give educators and other people interested in this field insights into students’ 

requirements to provide a more effective and engaging learning environment to help them in their chosen professional 

path. Therefore, the current study recommended improving the syllabus to meet students’ needs by, for instance, raising 

the course level and revising the content to meet students' needs and help to improve their English proficiency. The 

potential impact of these recommendations is significant, as they could lead to a substantial improvement in students' 

English proficiency. The results of this study could also be used to evaluate and improve syllabuses in other departments 

at UOH and other EFL contexts. 

While the study has achieved its objectives, it is essential to note that it also has inherent limitations. The evaluation 

was based solely on the subjective views of 5 teachers and 44 first-year students from the medical department at the UOH, 

which may not fully capture all the strengths and weaknesses of the English language curriculum and could affect the 

findings' broader applicability. Therefore, additional studies with a larger sample of participants are required to gain a 

more comprehensive understanding of the English language needs of Saudi medical students. Furthermore, more research 

in other global medical education settings would also be valuable. Future research could integrate various research 

methods to gain further insights into students’ perceptions and suggestions regarding targeted syllabuses to help them 

achieve their potential. All these research endeavours could help to enhance the development of suitable medical English 

syllabuses, considering various elements such as students’ level of English proficiency and syllabus content to better meet 

students’ needs. 
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